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\\\\\ One of my 1nterest1ng dut1es as Pres1dent of the Board of "Regents is
- to br1ng greet1ngs from the. Board to 1mportant gather ngs:such as this,one.'
> B
_ I would a]so Tike to express ‘our appreciation to The'thnson Foundation .
P \ [ :
- and 1ts staff for their ass1stance 1n mak1ng th1s conﬁerence poss1b1e
v t
. 1 do apprec1ate very much the opp@rtun1ty to meet and ta1k w1th
} | -
ded1cated peop]e 11ke you and to learn_ a 11tt1e about hat is go1ng on. in
. . . S . .
fro t_your special f1e]os.v It's an exce11ent cont1nuing edycathon progr for
, BT e . . v A i . . wel N .
" o My ass1gnment ton1ght is. to we1cdme you -tq th1s Conference on- Amer1can
. ’ T % Bl
Ethn1c Stud1es 1n the Un1vers1tx of W1stons1n System. I~do S0 .warm]y ana
-'.. s h/} \0 . -
. ‘“’_,w1th enthus1asm4 It S a spec1a]‘treat when Iwcan we]come a stateW)de confer-
IR ’ 4 g e
7 ence_To my own home town. I szh yéu every'sucqess in;your.meet1ngs-here.,-
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T : As I understand Jt you 're here"to answer a s1mp1e quest1on that may
h " have sevefal comp]ex answers...The question is this: . T "}-
. _ How an- our Un1vers1t1es carry out their respons1bi]1t1es to help a]] et
ft,ll - students‘ e,know1e§geab1e about the h1story and motivat1on and’ contr1butions
' of ethnid groups 1n An‘ma? \ = e =
. ~ \ .. ‘ \v- :‘ .;’;.“‘_.‘ v“«.;" '.
o Per%aps the question can be: condensed - . : N
L "How Lan we Tove our neighbors, if we don't try to understand them? )
» N . '.
' \ Yk tru]y educated person should have, it seems to me, what we m1ght
—-% . cal an eihn1c awareness PR ‘f ' : " ’ '_
. I know that we've made good progress toward ‘that Joa]—-with your . help
at this conference we "11_make much mbre )
. . Aga1n, a cord1ak\we1come to you all' A
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‘. WELCOME TO WINGSPREAD

' . )

RN

/’ s T : . T by .
Henry Halsted
y o ) " Vice President - Program

- ( ' - The Johnson Foundation
’ . Racine, Wisconsin

oe

g3
v " I want to welcome yog%to Wingspread, whjch.is dedicated to complete
'concentrat;?n on a topic of interest, where people ‘come together and concern -
themsg]ves w1th topics tha¢ are of interest to them as well as topics that

are very much 'of interest to the broader society 1n this country and around

.+ ‘the world.

—_—— -
g A B
v

Convening groups in th1s way, in such a place as this, prov1%es an

: \ opportun1ty to advance th1nk1ng and to solve prob]ems and, ultimately,
\ o D .
| we th1nk and believe, to contribute to improvements to soc1ety

{ ' | The topics, as you well know--coming ay¥ you do from h1gher educat1on <
are legion. (?ne nerr ceases 'to be amazed, here at Wingspread, with‘the

people-who glve of themselves and‘xneir time to come”here,'often from very

Crar away, ta meet armd talk ab0ut the issues. In recent weeks We‘we h?sted

\_/J. ) : .A Y ‘ .b ° o » /\"

- - -Xi- -
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gatherings dea]ing with such topics a Support Systems for American‘
L‘Fanﬂ]ies, American'Family Life Jail :K*Qrm. Mental ea1th Services to

W

Victims of Crime, Terﬁna] I1Lness, and ArmeContro]——the latter in pre-.

. paration for ‘the Un1ted Nat1ons spec1a1 sess1on on disarmament.l‘Thoses
are Jqsf a. few of the t0p1cs d1scussed in the past few weeks, K
v':l\ . LN

LAs yougknow there are many,.many. more top1cs of concern to us as-

individuals and as a soc1ety Your conference top1c-—at least my reco1]ec5
\ .

t1on of .it--was prqposed to the Foundat1on very ear1y--more than a year

/

ago-~by John Neaver, who was then a trustee of our FOundat1on
As we,were s1tt1ng°pt dinner ton1ght and - ta]king about ethn1c differJ
'_ences -and ethn1c awareness, a number of t h1ngs came to m1nd not Just in
N this country,:but around the wor(\ Many of us ‘have, with1n the last days,~
'been w1tness to the te1e~1s1on presentat1on of Ho1ocaust which certa1n]y

. - dea]t w1t ‘some ethn1c differences and prob1em§ I th1nk back to so many

~

other. cr4E1s s1tuat1ons around the world that have the1r bas1s in ethn1c -
d1fferences and controvers1es and are we11 known and ta1ked aboyt by every-{
Jone. But how many -people, today, th1nk ‘back to the part1t1on of Ind1a -or
to--suppose we‘ca]] it the genoc1de" }n ‘Burundi and that part of Afr1ca?
Even today wou]d it not be true thatjuhat's goingvoniin'Ethiopda is"an

example of ethnic confrontations? So the topic "Ethnic Studies" has some

4

very, very cha1]enging aspects within our own society, requiring some soul

search1ng, requ1r1ng ‘academic honesty, qu1r1ng w1sdom One must cha1]enge

‘ A

one's ownethnic awareness, if not g]oba1 awareness, to deaT w1th this top1c

N
and have some very fundamenta] quest1ons about’ the purpose of un1vers1t1es,

{
about_Lhe cr1ter1a for academic recogn1t1on, about resources, about pr1or1t1es,
-and about components of ' what a un1vers1ty educated person should knOW\gpd o
TR i\
[ o
v understand in contemporary soc1ety — oL
! - 'i * ‘

° . hd
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‘ Mr Thurman has assured me that. the ta1ent and wisdﬁm 1s here to dogx\\ o

:’ “a great deal with this topic. You have a1ready made a commitment 9y bejng F_JL
. ) aly -.'T; .
here, and we at the Foundation are very mindful of this kind of comm1tment
o o
that you' ye made and. others makeﬁghen they come here to meet1ngs This, ;fg‘ .

'/1tse]f 1s a sign of the priority th’ak(you give, to this dssue and*to”

/' "-4 4

‘ the 1mportance of the top1c o .
So with a certa1n amount of ant1c1pation, as we11 as humi]ity, we' |

\ 0 p . \
. we1come you to this—-what we, cons1der to be an extreme]y 1mportant——meet1ng

! .
R a1ert you in advance that we'll be taping the sess1ons in th1s room and
the tapes w111 be made*ﬁxai]able to. the sponsors oﬁ th1s meet1ng for the1r ‘ \

N '
‘ - ,‘. . - .

o use-in report wr1t1ng ~: L o S

Once aga1n I say to you that W1ngspread 1s tota11y yours wh11e you

are here to aﬁ%omp11sh your conference goa1s we on the staff Kay Mauer

i - “and. myself ‘and other gtaff members, are tota1]y at,yoﬁr\d1sposa] to help
: S »
| youo1n any way we can to ach1eve the goals that haye brought you here

So 1 bring you that k1nh of we1come and good wishes/krom ourse1ves '
" and our Board of Trustees.”'A - S j",/ ':? ,
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The past f1fteen years have been marked with a sense of apprehens1on

and unrest d1ssens1on and conf]1ct——oVbrt and covert——have/éeen common !

features. These tendenc1es have been exacerbated by the unprecedented soc1a1 o
and techno]og1ca1 changes 1n a per1od where- there has been rising: expecta- ,;/‘/f

't1ons by many of‘the wor]d S peop]es, concom1tant1y the peop]e are: faced w1th

—~

~ sharply dw1nd11ng,resourcesf- o g , ; UM 2
. . . . v \ .
. > : ) Y .
w1despread criticism is character1st1c of our t1mes.- Inst1tut1ons,;
part1cu1ar1y, have not been s ared from the attacks Some groups w1sh to
'rad1ca11y change the 1nst1tut1ons, while: others wish to 1nnovate w1th1n yet
others w1sh to preserve the status quo. V: e - 5 B
Those who ‘are advocates of “ethn1c stud1es" have 1arge1y tended to
»
“innovate w1th1n" educat1ona1 1mst1tut1ons to make" them more cons1derate o
~ °. » o . s e Lo .
. l» . P s ) . Ca '_3__ . . L, '“ . . :
- L ‘ p n o .‘ ' ’ '
: o ro s ' E >
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of the Ethn1c d1vers1ty of Americans. A]thouEh the more ﬁoderate "innKVQFive“f
"o approach (versus the rqd1ca1 reconstruction a proach) has been pYeva]enQ'

ethn1c studies advocateghﬁave had a 1ong strugg]e in estab11sh1ng v1ab1e
/ v ~

Jfﬁacademic curricu1a in the&var1ous ethnic stud1es areas As Frederick

‘Douglass -stated in 1849: .
The .whole history of the progress of human liberty shows that
all Concessions;. yet made to her august claims, have been born .
of earnest struggle. If there is no struggle, there is no progress.-
Those who profess to favor freedom, and yet depreciate agitation, .
are men who want crops without plowing up .the ground. They want.
rain without thunder and lightning. They want. the ocean without
the awful r of its many waters. This struggle may be a moral
one;:or it mdy be a physical one; or it may be both moral and
physical; but it must be a struggle.. Power concedes nothing with-
out a demand. It never did, and it never will. -Findjout just
5 - what people will submit to, and you have found .out the exact
amount of injustice and wrong which will be imposed upon thein; and
these will continue till they are resisted with €ither words or -
"~ blows, or with both. The limits of tyrants are prescribed by the
e endurance of those whom they oppress. Men/ may not get all they
/. pay for in this world but they-must certainly pay-for all they get.
If we"ever get free from all the oppressions and wrongs heaped
upon uss’we must pay for the1r removal.

Deve1op1ng and 1mp1ement1ng etﬁh1c studies in today s college and -
\

un1vers1ty curricula has been and cont1nues to bexa strugg1e but as Douglass

says, "If there is nb stiuggle, there is no progreés e Lo
_‘,, v Rt Ve .. e ) -
F f

The struggle and pryress, however; does not d1m1n1sh the often heard
question; "Why is there a need for(ethnic‘§;udies?“ James' Banks, in his key-

note address to the conferees, sucézﬁéiTy“éﬁswefed that question. He stated:

our history, 'ethnic' contributions to American life and society,
even though they have become universalized, shou]d be acknowl - J
~-" edged and labeled 'ethnic. Too many Americans, 1nc1ud1ng univer-
s el sity professors and students tend to think only that wh1cﬁ?1s
Anglo-American is American. They consequently deny the role that
other ethnic groups have p]ayed in the development of American
society and civilization. \

N PR .
//) .because of several factors ‘'in American life at this point in

The Un]VCPSILy of Wisconsin System recognizes this need and since 1974

has attempted to hammer out an efficacious Systemwide policy on ethnic studies.

L

Q o ) .. ’ ; ' .1..\}




-5-

i

These Selected Proceedingsﬁgrew out of the w1ngsp€ead Conference“(Racine,

Wisconsin)- which addresseo the struggle for survival’, Tegitimization, an&aﬂ'
‘ N . . . P - ) . ) ’
- institutionalization of American Ethnic Studies}in the Univensity of
-~ Wisconsin System (UW System). The conference purpose was:

To bring together, at Wingspread, members of the Board of Regents

: of the University of Wisconsin System, administtators and faculty

~ - members of institutions of higher education in the states Wisconsin
_state legislators, and resource persons(to examine the functions,
problems and directions of American Ethnic Stud1es in Wisconsin
-h1gher education. )

: " These Se]ected Proceeding_frepresent a start toward deve]oping a

sensitive," cogent po]1cy statement by wh1ch the UW System can operate‘1n
the emerg1ng field of ethn1c stud1es. It w111 be the respons1b111ty of the
"UW System American Ethn1c Studies Coord1nat1ng and Advisory Comm1ttees, in
: cooperat1on with the System facu]ty, to fu]]y operat1ona1¥2e an effort which
will afford students the opportun1ty to "acquire the k1nd of ethno-centric
and 11bera] education wh1ch will he1p them to 1nteract sens1t1ve]y and
1nte111gent]y with a w1de variety of peop]es and ethn1c .groups in our

nation as well as within the world." (Banks)

' \ ' ‘ ) (\\
Overwiew of the UW System' 3
Invo]vement in Amer1can Ethnic Stud1es

‘\\5 The UW System 1n1t1a1]y focused attention on AmerﬁCan Ethnic Studies
“(AES) din 1974 when a Task Force was engaged to prepare a report to address
‘long-range p]ann1ng‘3021s and procedures for the System. The report was .

“reviewed by the Board of-Regents in November 1975. The report contained a
number of recommendations, including the concept of'a minimum modo]e of
‘courses in AES, the establishment of a position of System Coordinator of AES,

and the establishing of a standing conmittee. The Regents specificelly

"endorsed only the standing committee.

- . e
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. The'kask,Force viséiJ}zed the rgle of the:standing committee as reyiew-
/{ ~ing the!progress in 1mp1ementation of, recommendations of the Task'Force; ‘
making program deve]opment recommendat1ons to genfsr V1ce Pres1dent Sm1th
- and serving as an advisory body to the: System ‘Coofdinator. This comm1ttee,

called the "System Adv1sory Comm1ttee on Ethnic Stud1es,"4was'appo1nted

' shortly after the November 1975 Regent meet1ng SRR s e

‘ ', ‘ lLate in 1975-the Urban Corr1dor Consortium (UCC), which is comBrised of
/;> fogr uw 1nst1tut1ons——Green Bay, Milwaukee, Oshkosh, and Parkside--was asked
\to assome a leadership ro]e. Envisioned 1n‘th1s move was the hiring of a ‘5
vSystem Coordinator. A person was hired in this position on an interim basis
in early 1977 The System Coord1nator made a repuyt in June 1977 and aga1n
L recommended that a Coord1nator be hired and that a pudget be established for '
- 5 him or hgr in a central office.” The report v1sua]1zed an advisory,bohrd o
which would have certain respons1b111t1es for p]ann1ng nd'orogramming of
curr1cu]a. It also Tisted various activities that shou]ﬁ be undertaken
in ‘the t0110w1ng,pr1or1ty. “(1) start avnewsletter, (2) conduct a two day
workshop; (3) establish severa]’résearch and development centers, (4) estab-
lish ai'functiona], structuré?'«organﬁzation; and (5) develop 'clear and
}understandab1e respons1h11ites ' | | |
The UrbanéCorr1dor Consort1um Steer1ng Commi ttee (cons1st1ng of the
four campuseiﬁ Academic Vice Chﬁpce]]ors) undertook an analysis of the
System Coordtnator s report and because of considerable concern for the lack
. ‘of action, filed a request with Senior Vice' President Smith for responsi— ‘
bility for American Ethnic Stodies in the UW System.+¢ The reqoest nas granted.

g

ing of one representative from each of the four UCC campuses and an

The Steering Connﬁttee appointed a "Coordinating Committee" consist-




* -advise the Coordinating Conmittee e L

- o , 7. o /

- , /
ex- off1c1o member, from Centra] Adm1n1strat1on An “Adv1sory Comm1t7é s "

LR

conSQst1ng of one representat1ve from éach of ‘the four year 1nst1tu 1ons

and one person representing the. two ypar penter System,‘was app01n‘edwto

Yo e

!
The Coord1nat1ng Committee replaced and funct1ons in the man%er of the
1 IR

proposéd System Coordinator. The duties of the committee were oQt11ned
as fo]loWs S S . - ;fg'\.‘

In d1scharg1ng th1s 1eadersh1p function, the Urban Corr1dor '
Consortium is to be sensitive to existing efforts and act1v1-
ties within all UW System ‘institutions. In addition, it 1%
~ to give attention. to unmet, needs identified by the recent‘
- System AdV1sory Committee on Amer1can Ethnic Studies.
Among major goals wiil be the deve]opment of a strong commun1 &%h
cation hetwork among UW System Ethnic. Studies faculty and staff
identification of special faculty and.program strengths,'and
inter-institutional coordination in the.more effective utili- of
zation of resoufces and cooperative programm1ng and activities.
" The generation of additional resources and support through the
use of extramural funds and internal a]]ocat1on of fund$rw111
~also be a goal. -

In- November 1977 the AES Coord1nat1ng Comm1ttee representat1ves' ‘ﬁ
were called together and’a chairman was selected. In1t1a1 act1V1ty d1d :
not get underway until January ‘1978. One of the primary 1tems to be °

addressed ‘was the need for a System conference geared toward br1ng1ng

- campus *and System decision-makers (faculty and adm1n1strators)1together

to discuss the future of Américan Ethnic Studies irf the UM System.

The Selected Proceedings is a result of the ideas and delibe tions

of the conferees A hearty thank you is' extended to all part1c1pant who ‘

made the conference an:inspiring, en11ghten1ng, and enJoyab1e exper1ence
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- I'd 11ke ‘to join Pres1dent Ha1es 1n expres%1ng our apprec1at1on to

The Johnson Foundation for the1r hosp1ta11ty, to the Committee that put

1
'

th1s conference together, and also to Ere expression represented in

room for both the 1eve1 of interest and the w1despread nature of 1J

2
“

across the System. v
‘ I )] tremendous]y encouraged by what I see andvby the prospect t at
your de11berat1ons in the next two days w1]] mark a milestone in the c]ar— _
“'1f1cat1on of the concept1oﬁs of where our 1nst1tut1ons severally w1]] be
~ mov1ng and how they m1ght help one another. in th1s direction of change

There are undoubted]y -a var1etv of good nurposes to bre served by a  «

gafhering such as this, and the purposes may be rélated to both goals to be
, ‘ 1 . *\ -, .

B " oo-11-
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suggest ‘one or two of the 1ssues ‘that I th1nk you may be fac1ngv1nwyour

o . . "12 . ° . N
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achieved within the-University'of Wisconsﬁn System and for ‘the general

direction of higher educat1on nat1ona11y ' ,‘vk‘ .

But. 1et me take on]y a few m1nute& to suggest one perspect1We on

L
. .

why we are here and nge a Vittle bit of the background on how some of the

>

;Vth1ngs that have 1ed up to th1s pccasion, proceeded in the System and then -

/

« P N -
d1scu531ons§ .

For_some years, since the outset ot~&he'merged System the%Regents'd

H_@nd the 1nst1tut1ons have g1ven very strong attent1on to the deve]opment -

, ot~

1oﬁNospects of prooﬁgmm1ng for m1nor1ty students?1n our un1vers1t1es Th1s

has taken the form of very he emph%s1s on matters of recru1tment on

matters of support serv1ces, on atters of . sett1ng goa]s for’the achieve«

’ mentiof academ1:\sucoess'\nd for the dispers1on of opportun1t1es through

the several d1sc1p11nes of the un1verslt1es, and on matters of assistance
which would make all of this pos%ib}e. | *

. we]ve a1sofgiven attention, tn’o]]gof the institutions, to the pur-
poses of affirmative actioh in employment. In both of these areas weve’

had some modest successes and many disappointments, but, 1 think, no loss

" of either zeal or intentions or belief that we can make further progress.

But from the very-first there has alwdys been an insistent questioneraised

’

about “the postore\of higher education.

.'7"*..\“:

Recently;, questjons ooncerning the:multiple and plural ethnic heritage

of Amer1ca have been ra1sed, and they are:  Are we simply to super—fmpose
‘responses or are. we to exam1ne what we re do1ng as universities? Are we -

"~ to examine Ser1ous1y the” owder1nq, the organ1zat1on, the content, and1the

L 4

validity of our ‘curricilum and -the nature of the knowledge that we're

making available to the public, generally? Thisy of course, carries us

=~
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from quest1ons that are substant1a11y admin1strat1ve in nature to quest1ons

wh1ch go.to the heart of the faculty enterpr1se itself, 1n 1ts primary
v A

)

. responsibility for the curr1cu1um)*
It seems to me that un1ver§1t1es perform many m19§1ons One wh1ch\\
T\,"-un1que1y def1nes the1r service to the pub11c good 1s that of ma1nta1n1ng3

vaugment1ng, and secur1ng the max1mum 1eve1 of va1¥d1ty fqr the know]edge—

<
o,

base of humank1nd To th1s end the w1sdomr—or pérce1ved w1sdom«-of past
scho]arsh1p mus t be’ constantly subuected to reexam1nat1on; cr1t1c1sm, and
K s

- -rev1ta]1zat1on This must’ take ﬁVace as the resu]t oft the search for"and

N
»
'the acqu1s1t1on of new information and as a resu]t of the deve]op1ng of

b ;

»new ways of 1nterpret1ng events——of 1ook1ng at them and see1ng them from -
) b,

a, new perspect1ve

——

I th1nk the current 1ntere§t'we have nationa1{g§and in Wisconsin in

Amer1can ethn1c studfes is part of this process, which is very much the~
t "y

heart of hhat~universities are aT] about. | In a sense, we're. stiLT in. the
format1ve per1od of d1scover1ng that the fact of ethn1c1ty has profounéﬁy
. affected hisgory. It has affected the nature of our social 1nst1tut1ods
h‘and the. va%ﬁ?system or systems under1y1ng our c1v111zat1on From the
point of v1é; of scho1arsh1p and the work gf un1vers1t1es,rth1s is an ex-
c1t1no~perspect1ve It means that we néed. v1gorous scho]ar]x/ﬁnqu1ry and
' adtive d1a1ogue amonq peop]e, such as those of you who will be gathered
here, to correct def1c1enc1es in earlier scholarship and a]so to build

| . ¥
\, the clnceptual, def1n1t1ona1, and 1nformat1ona1 underp1nn1ngs for-a new

TN e ;
4 scholarly areas of 'study is any"indication, this work will go on for many

\\Byears before we reach anything approaching the kind of consensus as to the

019 ' )

‘
V- -

dimension in the curriculum. If- ghe history of the development of¥ other j"

rt,definition, scopf, and boupds of something called American Ethnic Studies,'
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Of course, if it goes oﬂ/a;’1t shou]d go on, theﬂninute we reach that k1nd

Al

of consensus, 1t will be under attack and. rev1s1on and st111 further deve]op—’
ment because it is qn thg nature of scho1arsh1p to do’ th1s _ =

But th1s is the gooéiﬁ@rk of our un1vers1t1es——the work they should

Y

- be about-—the k1nd of work. wh1ch can 1ead to an en]arqement of the general.

understand1ng of mank1nd contern1ng self, soclety, and the goa]s of . olr peop]e

-~

S be11ev1ng that the un1vers1t1es have an ob11gatlon to expand and .
3
1mpr6ve the know]edge resources of our soc1ety, facu]ty and staff in many X

ot\\hr 1nst1tut1ons perce1ved fhat this ob]&gat1on cannpt be fu]]y d1scharged

[

r ~ unless we make v1gorous efforts to incorporate the perspect1ve of ethn1CTty ,
into our. curr1cu1a and to 1nduce our .cufrent - d1sc1p11nes, where appropr1ate, ¥

s t0 eexam1ne their own offer1ngs and scho]arsh1p in the 11ght of this per- ;

s ) - . . .. . ‘(J,-
‘spect1ve o E

" In 1974, in an effort to fac111tate th1s muveme t 1n the curr1cu1um,

_l»

o a Un1vers1ty of Wisconsin System Task Force ony’ ‘Ameridan Ethnic Studies was.
= ‘ ot

appo1nted "Th1s Task Force was asked ta’ cons1der such policy quest1ons
e

_ as whether or: not course offer1ngs and programs in ethn1c stud1es should

.fbe encouraged in our mnst1tut1ons, and 1f s0, how could we best assure the .
develqpment of a strong response in the presence of harsh f1sca1 con§tra1nts .
‘We were in a per1od, and have’ rema1ned in a period, when tota1 resources
for instruction have been qenera11y dec11n1ng Th1s Task Force, cha}ngd

'.by Dr. Nason Mal] of the Un1vers1ty of N1scons1n M11waukee, repo(ted in
May 1975. This report remains an important repos1tory of Informatwon_on,
ekisting ethnic studies resources in the System and directions which coutd e

< o ‘ | e
be undertaken':in’the development of such studies. _ . o

On-recommendation of the{feport, one of the,aspects was acted upon

. : 4 . R _ X ] . 1
: *\T/in 1976 with the appointment of a System Advisory' Committee on Ethnic Studies,

-
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'cha1red by Dr George Carter, of the Un1vers1ty of W1scons1n La Crosse, who ,

' o~

is here with us for\th1s meet1ng The Comm1ttee was to examine ways pf

4"1mp1é;enting diV%ctions charted in the ear1ier report. This Commi ttee pré-

,the act1v1t1es of the Consort1um to date _jf T‘ . 'f;r'f .«

E ]

- sented ah interim report and a f1na1 report between 1976 and 197ﬂhand gave -

strong support to the- pr1nc1p1e that there shou]d be autonomous deve1op*lt
t

ment of Appropriate attent1on to Amer1can ethnic stud1es in the curr1cu1um.

of.each of our un1vers1t1es ~They also addressed the need for cont1nu1ng

14

a-Systemwide support mechanism for campus program planners through agpoint-

ment of a System coOrd1nator

\_.-‘ ) -

“In keep1ng w1th System policy of bas1 g 1ts Systemw1de support mechan-
isms for 1nstruct1on and research w1thin 6neaor more. of_ the 1nst1tut1ons,
ye “then moved to de1egate to the Urban Eorr1dor Consort1um the functions
wh1ch the Carteg/Comm1ttee had: 1dent1f1ed for a Systemw1de coordinator,

The ma111ngs you rece1ved 1n preparat1on for th1s conference summarxze

""Z“'
(4-"\‘ R

I th1hk you have here at w1ngspread——1nc1ud1ng your speaker for 'this.
evening, Dr. Banks——peop]e who have thought much more pers1stent1y and
thorough]y than I have about the issues which you will need to discuss and

which can be most fruitfu11y ‘discussed at th1s conference. -However,.1n

’ ,the manner of adm1n1strators, let me ignore the greater w1sdom of silence

and suggest some quest1ons wh1ch 1nterest and concern me AN o
h? F1rst I cont1nua11y want to know, do our 1nst1tut1ons, 1nd1V1dua11y
or severa11y, have the faculty and 11brary resources needed to estab11sh

a reputab1e core oF course offerings wh1ch wou1d make the perspective of

fethn1c1ty ava11ab1c to all of our students7

Second, assum1nq that the answer to this w111 be mixed, how can we

best mOVe to prov1do these. nesourccs? Can we find ways of sharinq expertise
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with'one andther in a period when we're tiying to make a major more fonward ‘

R w1thout substant1a1 prospects for substant1a1 1ncreases 1n our universtty £\

udgets’ Can we app]y some f the 1ifi ted funds ava11ab1e for. facu]ty de— '
veiopment to extend and buitz\our\re/pdrces? Is that one of the ways we.
ought to try to grow n terms of rea]]ocation of exist1ng resources7

A Y

And th1rd, we now have two undergraduate programszln “the System

offerrng a bacca]aureate degree, e1ther of“Which would fit under“the Amer1can

»

ethnic stud1es umbre]]a Ne have a number of concentrat1ons in minors.

There is the we11 estab11shed Afro American Studies program at: the: Un1vers1ty o

of W1scons1n Mad1son and’ the newer undergraduate program in Ethnic Studies
at the Un1vors1ty of W1sconS1n M11waukee, wh1ch w111 graduateg-~its f1rst
maJor this year. These two patterns of organ1zat1on present 1nterest1ng '
contrasts., Should we proceed to deye]op both of them in a contrastive

way at varfous.points in the System, or is there an optiwa1'direetion“of
change that we ought‘to be. seeking w1thin our 1nstttution? wi11;additiona1.

spec1f1c or general degree programs be needed to proper]y serve students

and the needs of society? Or, shou]d -our concentrat1on now be on perm1tt1nﬂ\7wf"

ot

further maturdt1on ot the deqree programs. we have, ;?ﬁﬁe concentrat1ng on

building the core of offer1ngs genera]]y d1str1bute amorc'a1150f our_:
. ‘; .,\ N

_;1nst1tut1ohs, to g1vo to all of our students——as Mr. Hal - suggested-—the

'perspect1ve ot ethn1c understand1nq as part of the1r T beral educat1on?

I give yousgood;w1shes in your deliberations."-

L

e } | . o - r
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L. T ETHNICITY: IMPLICATIONS FQRuRtFORM OF THE UNIVERSITY
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James A Bdﬁks ,;'w
Un1vers1ty of wash1ngton, Seattle . ‘
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*A papev prepavbd tor pvesentat1on at the “Wlngspread Confeyente on
FE
Amer1can tthn1c Qtud1es in w1sc0nsﬁn,W sponsored by the American Ethn1c

',fStud1es Foord1n¢t|ng Committee of the Un1vers1ty of Wisconsin System in

' CooperaL1on with The Johnson ‘Foundation, Racine, W19cons1n, May 1-3, 1978.

The author is indebted to Cherry A.. Bankq Car]os L Cortés, Rlcardo L.

Garcia, Geneva Gay, and Wilma 5 LongqtreLt for the1r he]pfu] comments on

[ e -
. )

an earlier dlatt of this paper:’

COPYRIGHT (C) 1978 by James A. Banks.

19.

ST R
", . . L - . ) -




-1'20—.

‘The Assimilationist Ideal -

The‘goi]ege curriculum within a society, like other institutions withiﬁ
a social system, reflects its dominant ideologies, be]iefs; and goals. His-
torically, the common school and'universigy cgrricu]a in the United States"
have been dominated by the pervasive aséiﬁ&lationi;t forces in America
]ardgjy because the cultural assimilation of millions of immigrants and in-
’digenous racial groupSVWaé bne_of the major national goa]s.';Socfa1 science
within the United Statés,vwhich éervés as the basie foundatlgn of the s;hoo]
and university curricula, has also been assimi]afionist oriented since Ameri-
can social science began to mature. When estab]ishéd social scientists.
began.to serious]y'study race rejat%dns in the,19405 and 1950s, notab]&
Robert E. Park and the "Chicago scgboj,“ they predicfed that total assjmi-
lation would--and shoﬁ]d—-be the ultimate fate for ethqic groﬁps in the

‘ ) N LW . . A
United States. Park described the cycle as competition, conflict, accomo-

/
.
& .Y f

dation, and assimilation.!

’ The assimilationist ideo]ogyf; called th%l”1jbera1 expectancy" by
o P A ‘ B

Milton M. Gordon,4 maintains that ethnicity and ethnic attachments are

t

f]eeting and temporary within an fncre§§1ng1y

ernized world. Ethnicity,

: - a0 , : ‘
argues the assimilationist, wanes’ or disappgears under the impact of. modern-
ization and industrﬁa]izafidn. The modernized state is universalistic

- rather than characterized by ethnic»a11egiances and attachments. Ethnif"y;

" *] am using assimilationist ideology and pluraljst ideology as ideal
concepts in the Weberian sense. These ideologies may be conceptualized as
existing on a continuum and are useful in describing and classifying major

° theories and movements related to ethnicity and pluralism in the United
States. For a further discussion of these ideologies, see James A. Banks,
"Cultural Pluralism: Implications For Curriculum Reform," in Melvin M. Tumin
and Walter Plotch, eds., Pluralism in a Democratic Society (New York:
Praeger, 1977), pp. 226-248. . ,

nrl

[
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. argues the assjm11ationist, promotes’dthsions, exhumes ethnic conf]icts;
and 1eads to the Balkanization of society.3 Consequently, the best way

to promote the goals of American democracy is to promote the socialization

of all individuals and groups into the universal Amerjcan culture.

e

Cultural Pluralism o - ]

‘Occasiona]ij in the United States a few voices in the ']derness have
championed “cu]tura] pluralism" and argued that curr1cu1ar#\hd educat1ona]
policies, as well as other public policies and 1nst1tut1ons in America,
should ref]ect, promote and respohd to'the unique‘cultural.characteristics
of ethnic groups. Advocates of cuttura] pluralism view;the ethnic group as
extremely important in the socialization of individuals.and groups within
4 _.f i | .» . '

The idea of cultural p]ura11sm emerged in the 1920s when nat1V1sts and

modernized soc1et1es

patriotic groups were focusing widespread host111ty on the masses of Southern
and Eastern European immigrants that were enter1ng the United States 5°
Pluralist philosophers and writers, usua]]y of immigrant descent strong]y
defended the immigrants affid argued that their cultures cou]d great]y enrich

c1v1]1zat1on in the United States and that they had a r1ght to ma1nta1n their

C
cultures in a dg%ocrat1c society. Horace Ka]]en, who f1rst used the concept

of cu]tural p]ura]ism and eloquent]y articulated it, argued that. a democracy

does not exist unless groups are-able to maintain their ethmic identities.6

Ju]1us Drachs]er, Kallen's contemporary, a]so detended cultural pluralfsm.

-

_ He ma1nta1ned that "cultural democracy" should be a soc1eta1 goa] 1n the

)y M

United States just as po]1t1ca] and economic d1vers1ty are goa]s 7 Rando]ph
#
Bourhe, a literary critic and essayist, Championed “"cultural p]ura]1sm in

the Atlantic Monthly.

() l)
. A
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‘The "New Pluralism"

4 I oo -:22" » | . '
Despite'the'passionate arguments’ and e]bquence of bhi]osophers’and'
‘writers 1ike Kallen, Drachsler, and Bourne, their p]eas 1arge]y fe]] on

deaf ears. The nativists experienced a partial v1ctory 1ﬂ//917 when, after

. a long struggle, Congress enacted a law which required entering immigrants

to pass a reading test. In,1924; nativism triumphed in the United States.
A‘highiy discriminatory immigrant act severe]yvrestricted the number of
immigrants that cdu]d enter the United States from ghuthern, Central, and

Easéern Europe and from Asian and African nations. Northern and Western

g . . -

?Europe were given generous quotas. ‘This act closed a significant chapter

' -N‘-‘ ot

in American history and stopped massive’ 1mmigrat10n to the Unjted States

The Immigration Act of 1924 marked a tremendous v1étory for the a551m1Ta-
tionist forces in ‘American life and dealt a death blow to the p]uralist

ideo]ogy. The nation's schoo]s and universities eagerly embraced and per-

petuated the assimilationist ideal.
. - '

¥

Tn the 1960s, Afro-Americans began a fibht for their civil rights that

was unprecedented in their history. Other non;White ethnic groups, wﬁg "
were made acuteiy aware ofhtheir ethnic‘Status by:the B]ack revoit'and
encouraged by what they perceived as the benefits gained by: Afro- Americans;
also began to make unprecedented demands upon American c1v1c and po]1t1cal

institutions. Ethnic minority groups began to se&cous]y question both. the

' societal ‘goals and the dominant ass1m11ation1st 1deo]ogy in American society.

The a551m11at10nist 1deo]ogy and the practices assoctated with it were
strong]y attacked by ethnic minority 1nte1]ectuais researchers, and “social

activists. Traditionaiiy, most ethnic minority inte]]ectua]s and_soc1a1

activists had supported assimi]ationii}‘po]icies and societal intearation and

. 4 )
) \/ - e
~ 3 . ‘ h

-
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regarded accu]turat1on as-a requ site for tuT1 societa1vparticipat10n. In tﬁg
1960s, m1nor1ty wr1ters and researchers in the United States attacked the B
ass1m11at1on1st 1deo1og§ for several reasons. They saw. it as a meapon of the
"op ressor" that was des1gned to destroy the1r cu1tures and to Just1fy damag-
1ngﬁschool and soc1eta1 practices which V1ct1m1zed minority group students.
Many m1nor1t1es also 1ost faith in the ass1m11at1on1st ideal because
they had become very. d1s111us1oned w1th what they perceived as its unful-
f111ed prom1ses The rise of ethnic awareness and ethn1c pr1de also con-
tributed to the rejection of the ass1m¢t1on1st 1dea1 by many ethn1c |
' m1nor1ties in the 1960s. Mgny minority spokespersons and wr1ters searched
) for an alternative ideokogy and endorsed some form of‘cu1tura1 pluralism.
. Thus,'an'idea born‘at the turn of the century was refashioned‘to fit ‘the,
hopes, asparations, andidreams of d%s?]]usioned ethnic peoples in the 1960s.
The reform movements 1n1t1ated by the ethnic peoples of color- caused
many wh1te ethnic groups that had den1ed their ethnic cultures 1n the past
2 to proclaim ethnic prlde and to push for educational and soc1a1 reform
cons1stent w1th thetir 1nterests and needs. Th1s movement became known as
"the “new p]ura11sm."8 ' R

The Educational Response to the - ', ‘
Ethnic ReV1ta11zat1on Movements

In recent years, schoo] districts, colleges, and un1vers1t1es have

taken steps,- 1arge1y in response to pressure from ethnic groups, to 1ncor-
porate more information about ethnic groups 1nto the curriculum and to make
educational environments more reflective of the ethnic diversity in American

11fe Despite the reforms related to ethnicity which schOOTS'and univer-

sities have attempted to 1mp1ement and the support wh1ch they have. rece1ved

T
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from public and privat encies, there are a number of unresolved questions
regarding the proper goals of eth;?c studies p;rgrams and ways to reform the

schoo] and,univerSity curriqua so- they pill agcurately reflect America S %

ethnic realities In addition, many of the reform efforts 1ack ?1ear goa]s,“

obJectives, and sound guidelines wth feflect current research and 1earn1ng

theory Perhaps most importantiy, many Tack components which Wiﬁi lead to
institutionalization of the reforms ’

DEEPUEEN .
| . o, -

In Search of a Rationaie and Goals

B

We need to seriousiy question some of the widespread assumptions and

practices re]ated to school and university ethnic studies programs and to

‘formu]ate new goais for educationa1 reform The American school and univer-

s1ty curricula are still Targely.dominated by the ‘assimilationist ideal.

Some’of the ethnic studies programs which emerged in the 1960s were too

heaviiy undergirded by eéxtreme piura]ist notions. and overemphasized ways in

which non-white minorities'had been "oppressed" by Anglo-Saxon Americans.*'
Too often,wthese‘pTura]ist reforms were outside the core curriculum and
‘consequently have not.become, by and 1arge,.ihstitutiona]ized; |

Neither the assimilationist nor the cu]tura] p]uraiist ideologyy in.

their ideal or pure forms, can effective]y guide.curricfium'reform ina . -

“democratic p]uraiist}c nation that has a universal culture which is both

“heavily influented by and shared by all ethnic groups Programs based ,
primariiy on aSSimiiationisﬁ’assumptions perpetuate misconceptions about

the_ pature of American society and vioiate the ethnic identities of many

*Some of the earliest ethnic studies programs in the 1960s were high]y
politicized and emphasized separatism. ' However, current ethnic studies

programs are increasingiy characterized by academic rigor and goals that are.

‘consistent with America's ethnic realities and .democratic ideals.

K]
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'~students Curricular practices which reflect an extreme. not1on of
cultural pluralism also distort American. rea11t1es and’ give 1nadequate
attent1on to the un1versa1 Amer1can cu]ture which strongly 1nf1uences

B the behav1or of all Amef1tan c1t1zens

Ethn1c studies programs in the nation's schools and un1vers1t1es

should reflect the ethnic and racjagvrealities in Rher1can'soc1et1}and

strengthen American democratic institutions, ideals, and universal culture,

Ethnic studies should also increase individuals' options redarding ethnic
, commitments and aff111at1ons Iiw111 attempt to describe the natune of
- /

ethn1c p]ura11sm in American soc1ety and derive a rat1ona1e d goals for

ethn1c stud1?s consistent wffﬁﬂa;%éﬁalys1s I will then d1scdss goals and

AN »
ic studies.curricula.

e

characteristics of effective et

* The Formation of Amerfcan Culture
. A number of ‘attempts have been made by" social sc1ent1sts to conceptu—
a]ize the na Lré of ethnic’ p]ura]1sm jn Amer1can culture and society. ‘ NOne
of\these/at empts have beerr tota1’ -t1sfactory Three maJor concethaTiza—

”////,b Qgsq’gtmmar1zed by Gordon, are An; U= conform1ty, the melting pot, and’

. cu]tura] p]ura11sm 9. , -

. [4
Ang]o—conformtty suggests thatdethnjc grou?s-gave up their cultural
attribugeS'and'acquired those of-Ang]o-Saxon Protestants, Thjs concept
describes a type of un1d1rect1ona1 assimilation. The me1ting pot, long
embraced as an 1dea1 in Amer1can spc1ety and culture, suggests that the'
_ var1ous ethn1c cultures within’ America were - mixed and synthes1zed 1nto a
new cu]ture, d1fferent from any of ‘the or1g1na] ethnic cultures. Cultural

p]uraf1sm suggests at least in 1ts@most extreme *form, that the hat1on is

mddv up of var10us1uthn1c subsocieties, each of wh1ch has a set of 1arge1y

PS
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. 1ndependent norms, 1nstitutions, values, and be]iefs Writes Gordon-
! [

.we may"* say that the "Anglo- confonnity" the0ry demanded the complete
renunciation of the immigrant's ancestral culture in favor of the .
behavior and values of the Anglo-Saxon core group;. "the "melting pot"

“idea-envisaged a biological merger-of the Anglo- -Saxon peoples with
' . other immigrant groups and a blending of their respective cultures.
~into a new indigenous American type; and "cultural pluralism postu-
lated the preservatien of the communal life and significant portions
of the culture of the later immigrant groups within the context of
American c1tizensh18 and poiitical and economic 1ntegrat10n into
American society.

% These three conceptuafizations are both igeglg_mithin American life and .
concedtions that have been used to describe the American ethnic reality. 'I .
have a]ready indicated why the ass1m11ationist 1dea1 (which means about the J
same as Ang]o conformity) and an extreme kind of cu]tural p]uralism are
o inadequate as ideals within a democratic nation. These three conceptualiza-

‘tions'are also ina quate whenzused to describe the American ethnic reaiity
Each presents hajor prob]ems when one views the reality of ethn1C1ty

¢« and race in Amerira. The Anglo-conformity COHC%Dtu&]]Z&t]On sdggests,that
o Ang]o—Saxons were changed very 1itt1e in America and that otﬁer ethnic

gronbs did all of the changing This conceptuaiizatiOn is incompiete, uni-

: directionai, and static The meiting pot conceptuaiization is inaccurate agg
misieading because human .cultures are complex and dynamic and don't me]t ~——
Tike %rom. Consequentiy,‘the meiting pot is a faiseAand misleading metaphor.
The strong cu]turai pluralist conceptuaiization denies the reality that we
have a universal American culture which'every American, regardless of his
or her ethnic group, shares to a great extent. This culture includes
American Creed values as lgea]s " American Engiish, a highly techno]ogical
and‘industria]iied civilization, -a capitalistic economy, and a veneration of'f

materialism and consumption. Richard Hofstadter has brilliantly argued that_,'“

- ’ o
anti-intellectualism is another key component in the universal American

QN
v




cu]ture.lrx This is not to deny that there are important subcultural variants

v

L . : ‘ g S
within the different ethnic subsocieties in America gr that there are many -

) s ' c

# non-universalized eshnic characteristics in American ethnic communities.

N\ v‘These non-universalized ethnic subvariants will be discussed 1ater.»

. Gordon believes that structural p]ura11sm best desgr1be the ethnic
. v

rea11ty 1n Amer1can-soc1ety According to Gordon, the ethnic roups in the
United States have exper1enced gross levels of cultural ass1m1]at1on but the

nation 1s character1zed by structural p]ura11sm . In other words, ethn1c 4}

'

R
© ' groups are h1gh1y ass1m11ated cu]tura]]y (1nto the Anglo- Amer1can culture) .
but have separate ethnic subsocieties, such as B]ack fratern1t1es, Jewlsh X

social clubs, and.£h1cano theaters He writes:

Structural pluralism.. .is the major key to the understand1ng of ~
the ethnic group makeup of Amer1can society, while cu]tura]
o ) pluralism is the minor one....The most salient fact...is the main-
: - tenance of the structu 11y separate subsocieties of the three
major religions and the racial and quasi-racial groups, and even
vestiges of nationalit groups along with a massive trend towar?
accylturation oPall gpoups...to the Amer1can culture patterns

#
N v

Mu]t%ﬁTe Accu]turation ' o ' _' - /

‘:' . '. ° ’ ¥ (‘ ¢ i B
<;/ While Gordon's.notion of structural pluralism is helpful and deals more
’ adequately with the comp]exity of ethnic diversity in modern Amerﬁcan society

4

than the other three concepts, I believe that’ mu]t1ple accu]turat1on more

.accurate]y descr1bes how the universal. American cy]ture was and is form1ng

than the concept of cultural ass1m1]at1on The White Ang]o Saxon Protestant
o ,
cu]ture was changed Th\Amer1ca as were the cultures of Afr1cans and of As1an

'1mm1grants. Afr1can/cu1tures and Asian cultures influenced and changed the

\

WASP culture as the NASP cu1ture influenced and‘modffied African.and Asian

cultures. What we exper1enced in America, and what we are still exper1enc1ng,

@

s mu1t1p1e accu]turat1on and not a kind of un1d1rect1ona1 type of cu]tura1

oy : " ’,‘
24
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assimilation'whereby‘the Black cu1ture was 1nf1uenced_by(the WASP culture
‘and. not the other way around. , ." D ;/ o o

' The general or,un1versa1 cu]ture in the Un1ted States resu1ted from
this series of multiple accu1turat?bns Th1s cu1ture ns still in the process g

R ) *
£_ of formation and change (see Figure 1). The universal Amer1can cu1ture 1s

*y
Iz

not just a WASP culture but conta1ns 1mportant elements of the wide variety 4,
of ethn1c cultures wh1ch are and/or were part of Amer1can soc1ety . Those |
‘ethnic cultural Ejements which became un1versa11zed and part of. the genera1
American‘cu1ture-have been reinterpreted and mediated by the unique social,
economic, and po]itica] experience in, the United Statbs. It is 1naccurate
ang m1s1ead1ng to refer to the un1versa1 American culture as a WASP cu1ture

Th1s not1on of American cu]ture has been and 1s often perpetuated in -

schoo] and un}vers1ty curr1cu1a. 1t is, of course, true that the White

"' Ang]o-Saxon Protestants have had a fore profound impact on the untversa]

American culture than any other single ethnic.group.'»However, we can easily

exaggerate the WASP'influence on the general American culture. European

cultures were great]y&1nf1uenced by.African and Asian cultures befora',

European explorers started coming to the Americas in ‘the 15th century{ﬁwThe

ear11est Br1t1sh 1mn1grants borrowed heavily from the Amer1can Indi%ns on the

East coast and probab]y would not have surv1ved if they had not. ass1m1lat d

Indian cultural components and wsed some of their farm1ng methods and too
I'4 ) . ¢
. Writes Vogel: - '

As Rome hid 1ts debt to the Etruscans, we have obscured our inheritance
from the red man. Anthropologists know that acculturation proceeds in"

" both directions when two societies are in any kind ofycontact, and that
even a conquered people helps to shape the destjnyégjgtheir overdords.. ..
We copied their [the Indians] dress....From them¢%’ Tearned to substi-
tute long pants for knee breeches; our women borybwed their feathers
and paint....We smoke their tobacco and eat their foods....From the
Mexican Ind1an we borrowed chewing gum, tamales, chili, and tortillas;
from our own, hominy, succotash, corn pone and popcorn.l3 oo

© - ‘ /
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~ This figure 1llustrates how the American un1versa1 culture developed through @ process conceptual1zed 35 -
miltiple acculturation.” While the Anglo-Saxon Protestant culture had_ghe qreatest influence on the
¢+ development of the American culture, each of the Various ethnic cultures influenced the Anglo culture:
~and were 1nfluenc:‘!ygf1t Each of these cultures were also influenced by aMk influenced each other.
" These complex ser ggALAturat1ons which were mediated by the American experiehce and thie Amer1can
socio-cultural environnent resu]ted in the universal Anerican culture, This process 15 st1]1 tak1ng

‘place today. - , o o
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3,"1 ’i ; Although it s often unré@hgn1zed and unacknowledged there‘has been a

) hprofound and h1storic H1span1c 1nf1uence On Amer1can culture and c1v111zation.
'TtIt is est1mated tkat over ten m11]1on Amer1cans sp‘l‘ Spanish as the1r first
] gLagen Almost every Amer1can child part1c1pates in.and enjoys the

American cowboy culture, which is primarily a Hispanic contribution, however~
d1storted to American civilization. The various groups of Afr1cans who

P
were enslaved in Amerlca also strong]y 1nf1ueﬁéed American cu1ture

¢ Un1versallzed Ethn1c Cultural Elements l / J‘;fgfﬁfa

: In h1s recent and controvers1a1 book Ethn1c Chauv1n1sm Orlando

€ . . . (L'\

Patterson argues that once ethn1c cultural e]ements, such as jazz and ethnic

l1terature, become a part of the un1versa1 Amer1can culture, they’ﬂie no

~

longer ethn1c " He wr]tes. ' . , -

.The universal culture's symbols and patterns...are shed of ‘their .
ethnic-specificities-in the process of being un1versa11zed They

. become the property of. everyone. And, as such, they are renriched i
. ' ~and developed by all. 'American English owes as much to Norman Mailer Anf'
*and Saul Bellow as it does to Henry James. And the American music
we call jazz awes as much to Benny Goodman and Dave Brubeck as it L
does to Duke E111ngton '14 , o SIS

e'r

. One can argue w1th Patterson s spec1f1c examp]es (I wou]d argue w1th his

; ?*ﬁ}vstatement‘about.gaz;).‘ However, I fee] that in one 1mportant sense he is

\

correct in arguing that once ethnic cu]tura] e]ements become universal-

ized, they are nd longer "ethnic," at least in the traditional sense of

that word. ‘}_hy

\\;Tfkfff\\ f% However, becausc of severat factors tnrhmer1can Tife at this: poInt )
,Jw. | in our h1story, “ethn1c“ contr1but1ons to Amgrzoan 11fe and soc1ety ;even
o | though they have become un1versa11zed, should be acknowledged and- 1abe]ed
ethn1c Too many Americans., 1nc1ud1ng un1vers1ty professors and students,

Lcnd to- lhlnk on]y fhat ‘which is Ang]o—Amer1can is Amer1can They . .

“
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consequently deny the ro]e that dther ethn1c groups have p]ayed 1n the
deveiopment of American society and civilization. Because America's non- -

white ethnic minorities are 1arge1y po]iticaiiy and economicaiiy poweriess

L

(exceptions 1nc1ude the Japanese Americans in Hawaii), a. know]edge of how

......

ethnic minorities have infiuenced the universai American cu]ture wiii heip
?them té gain a more reaiistic perspective on their ro]e in the bu11d1ng and ,f

o 3
’ﬁtf" ‘ making of- American c1v1iization and perhaps to deveiop more. persona] and -

R
» oo

sbgiai efficacy

L
R

In other words, 1t wou]d be premature fdr us, at this p01nt.1h our
_.nationai history;lto fail to acknow]edge the contributions which various
ethnic. gh6ups have made to our universai American cuiture even if these
contributions are no 1onger "ethnic" in the traditional sense. Such "ethnic" .
Y acknow]edgements w11] prObab]y be unnecessary when all of our nation s ' o
citizens have equai rights and opportunities, In Puerto R1co, for examp]e, ’
' where B]acks are?an integral part of the social and ecqnomic systems
(admitted]y, they are primariiy at™ fhe 1ower rungs of the sociai iadder)

Hin there is aliost ijo attention in the soC1ety to which "ethnic"-groups made

v which “ethnic“ contributions to- the un1versa] Puerto Rican culture. gthnjc

boundaries in Puerto R1C0 are practicaiiy non- existent

J . ¥l.\‘ . i ! B ,.i’: ' »

: Ethnic Subsocieties and.Non- universa]izédf o B S R
. . Ethnic Cultural Components N 'uﬂf,_ ey

¢

—~

. Figure 1 attempts to deﬁ€£1be the deve]opment of American cu]ture by i e

'wftemphasizing mu]tipie accuTturation and how ethn1c cultural elements became

”T‘universaiized Other American ethnic reaiities are not shown in: Figure 1.0 o ..

e . )

These inciudv thv-,uqnificant nuinber of ethnic cuiturai e]ements that have_
~nol lu-comv-unwvrn.nlucd {that arc_stlll shared piimarﬂy by et_hmc ““33 T
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v subgroups) and the separate ethnic institutions and groups which constitute

)ethnic subsocieties‘within the larger American‘society ‘and cu]turej Theﬁir”f““7*

sociocuitura] environment for'most Americans is consequent]y'bicu]tura].
f‘ .
A]most every AmerGan part1c1pa£ps both within, the universa] American

“V:

'U{.cu]ture and sqc1ety as we]] as w1th|n his or her ethnic”subspc1ety Like

other AmeriCan ethnic groups there is a subsociety within the WASP culture.

which: has cu1tura1 e]ements that are not universa1 or shared' by the rest of

l

_society Patterson believes that this is a- smaJ] subsOCiety in ‘which few

'indiyiduais parti‘jpate and that most WASP cu]tura] _elements have become 'uui
universa]ized - He writes/ ! w1th the exception of stigll pockets such as.

o ~ the New Enéﬁand Brahmin®elite, the vase/maJority of WASé;;have abandonedig)',
'g B - the ethnic spec1f1c1ties ‘of. gheir original cu]ture in- favor of the e]ite '

version of the American Universal cu]ture “16 | : o '5._ffﬂ,y

.

e Non universa]ized ethnic cultura

'characteristics and ethnic sub-
} .,' ......
societies are rea]ities in contemporary Ameri an soc1ety .

1
s ’ r
eiements and subsoc1eties p1ay an};mportant ro]e in® the soc1a]ization of ///

0
+
l

- many Americans and help individua1 members of ethnic groups to satisfy ;f.}’ :

T : -

important needs-. Figure’ZgiJ]ustrétes the re]ationship between the: anit

1

versal American culture and ethniq;subsOCieties. <_¢_~i

N
-

r .ngoa]s for Ethnic Studies

A magor goa] of ethnic stuBies, dEF1Véd%frdm my ana]ysis of the nature

-of ethniCity in American 1ife, is’ to heip students deve]op cross cu]tura]
. .Q

ompetency, which consists of the abilities, attitudes, and'understandingsy“-.

"'fg‘needed to function effectively within the universal American cu]ture within

. their own ethni( SubSO(1ety” and w1thin and across different ethnic sub-

Wsovyntic dnd Cu1turns (ross ethnic misunderstandings and hostility eXist

',"',.«.-,: RO E
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FIGURE 2 ETHNIC SUBSOCIETIES AND THE UNIVERSAL AMERICAN CULTURE

.

~

4

Ethnic Subsociety A

Ethnic’ :
Subsociety D l

\

Ethnic Subsociety C

In this figure, the universal American culture is represented by
the ruled arca. This culttwree is shared by all ethnic groups within‘the
United States. A, U, C, and D represent ethnic Subsoc%eties which consist
of unique ethnic institutions, values, and cultural elements which are t
non-universalized and shdr;d primarily by members of specific ethnic‘groups.'

AN

N

b <



. ‘-34--- \ ]

not only between Anglos and B!acks,énd Chicanoé and AngTos, but betWeen
B]ack§ énd Chiéﬁnos and Chinese Americans and Native Americans. Developing
cross-cultural understanding and’compétency should be one of our top
priorities in American ethnic studies. Edwérd T. Hall, in his insightfu1
book, Beyond Culture, underscores the {mportance of helping students to
develop the“ski]]s snd'unJEFS{andings_needed to function cross-culturally.
He writes, "The future depends on man's transcending the limits of individ-
ual Cu1tures.”17v -

-Another important goal of ethnic studies is to he]p'ind%vidua1s éaiﬂ
greater self-understanding by viewing themselves from the perspectives of
other American ethnic cultures. Individuals who know the world only from
their own cultural and ethnic perspectives are denied {mportéht parts. of
the human expérjence and are culturally and ethnically encapsulated.

Thése individuals are also unable to know their own Cu1tures fully
_because of their ethnic blinders. We can get'a full view of our own'back;
grounds and beh&viors onlgfby viewing them from the perspectives of other
racial and ethnic cultures. Just és a fish®is unable to appreciate the
uniqueness of his aquatic environment, so are many AnQ]o—American students
unable to fully sce and appreciate the uniqueness of their cultural char-
acteristics. Writes Kluckhohn, "[cultural studies| holds up a great mirror

to man and lets him Took at himself in his infinite variety.“18

Al
Characteristics of Lffective Lthnic Studies Programs,
pLICS 0L LLTCCLIVE LMe RUC1es T8 grams

g

tthnic-studies elements and courses should be designed for all students -

in the school and university setting, whethor they live in the barvio or an
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wea]thy suburbs.- The ethnic experience is an integra1 part of the American
experience Students attain on1y a pértial education when they are unaware
of the cogent role of race and ethnicity in American life and society.

society is rapidly changing. We need to teach view of the wor]d society

A1l students should also be exposed to ethﬁic content because the world
which is more conSistent w1th current reaiities than the Anglo-centric and
etnnocentric views of the world which are often presented in the univen51ty
jcprricqla. There is\EEerging evidence that the role of the Western world
will be!considerabiy different in the {uture then‘it is today. In the world ——

“society of the future, non-whites will play an increasingly important_roie'in ;
making social, economic, and pglitica] decisions that wi]l,affect us atl.

| The predominant]y white worid in which many coliege students function
is conSiderabiy different from- the.worid society in which they will be re-
quired to function in the future. The white race is a world minority Five
out of six persons in the world are.non- -white and most peoples in the wor]d
are non;Christian: BeCause the birthrate of non-whites greatly exceeds that
of whites, Qnite Christians will be an. even sma]]er worid minority by the
year |2000. White Christians are also becoming Iess economically and politi-
aifé powerful in the worid’community. .The world's energy crisis has high-

" lighted thisvfact. Qur nation’'s fo]]eges-and universities have an obligation
to. help students acquire the Kind of non- ethpocentric and 1ibera1 education
which will help them to interact wensitively and inte]]igent]y with a wide
variety of peoples and ethnic groups in our nation as we]ivas within the
wor]dﬁ\\gonseunntly, every college student should pe exposed to'ethnic

realities in American society and culture.




Combonents'of the Reformed . o :
University Curriculum o Lo ' .

-

.“The universtty curtiCuium’shou1d be reformed so that it will have three
mgjor components re]qted to the experiences of ethnic groups in ﬁmerican
-_sqciety (see Figure 3). Component 1 should consist of reformed core surVey
cdurses in the humanities;‘fiqe arts, social sc}ences,‘and ihlthe physicaf and
bib]oQicd] sciences. These gore:survey?cqufses'shoy1d_be thofough]y_jntej
.qrated with.ethnic content. They'éhou1d'teach students how to view Cbncepts;
s1tuat10ns, events, social 1ssues, and problems from diverse ethnic
perspect1ves and p01nts of view.

’

: It is 1mperat1vevthat we infuse elements of ethnic cu]tutes.into the
core Sdrvey gturses whith all uhiversity students are required to E&te
These requ1red courses should be the maJor targets of curr1cu1um reform.
Inst1tut1ona11zat1on of ethmic content andﬂperspect1ves into the core co]]ege

curriculum should be our major 10ng range goa]

help students to attain N

Reformed mu1¢/ethn1c core survey courses wil
-

new conce&tualizations about the nature of Amer
. . 1 4

can life and society. Too
many students and professors think American history is the same as Anglo-
Ameriéaﬁ history..and that American'liteﬁature is- the same aé Ang]o—Américan
literature. Multiethnic core co]]ége survey courses will he]p students and .
professors to ‘attain broader and more accurate conceptua]1zat1ons of the
ndture of American Soc1ety and cu]ture. .
o s h

When students read Ameriéun'literary classics, they shou]d; in addjtion

to ﬁedding books by authors such d; Edgar Allen Poe and Ernest Hemingway,

“read great 1iterary classics /n/tvthnic authors sueh as Ralph E£1Tison's

thisian Miﬁf—nhﬂﬂc Made of Dawn by N. Scott Momaday, No-No Boy by

”
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John Okada, and Bless Me Ultima by Rudo1fd Anaya.. These authors are just

as "American" as Poe and Hemingway.

In addition to integrating the core survey courses with ethnic. content,

-the reformed university curriculum should have courses which focus ex-

c]usively on ethnic groupsAin the United States. Component 2 of the reformed

university curriculum should consist of suryvey courses on American ethnic

., -minorities, such as "The-Political Experiences of American Ethnic Minorities”

and "The Literatuké of American Ethnic Minorities." A1l university students
should be required to complete six'(6) to nine (9) quarter credits 1ﬁ £his
series of courses. Thpse coufses should be essentially comparative in focus
and would hélp stuaents to understand how concepts such as socia]igation,‘>
social_t1ass, power, symbo]iém, ahd assimilation are exemﬁlified within and

across different cthnic groups.

v

A final element, Component 3, of the reformed university curriculum

P

should consist of speéia]izeq'monoethnic courses on the experiences of
specific ethnic minority groups, such as "Chicano Literature and Politics"
and "American Indian Literature.” These courées woq]d be available for
students who want to écquire mqré indepth know]edgelof efhhic groupé than

can be attained in the core requirved courses or in the:survey courses on
American ethnic minorities. Sueh specialized courses are also needed in

order to train undergraduate and graduate students who seek careers in which
»

indepth knowledye ol ethnic gqroups is required.

Viewing tvents and Concepts from
Diverse Ethnic Perspectives

Fhe multicthnic curriculum should help students to view events, situa-
tions, and concepts trom diverse othnic points of views and perspectives.  In

P

(4
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. 2 ' . . . A. , “ ’ . C
' a brilliant and illuminating essay on the sociology of knowledge, Robert K.
Merton introduces the concept$ of the‘”insiders“,and‘fhe "outgiders."19 He

discussés the Jegj@imacy of their perspectives and points of view. The.
o . ";;’x,-\‘l, - o ,
ipsider.claims that only a member-of his or her group can really know and
consgquently va]id]y‘describe Qge experiences of hi§ oé'ﬁerjgrOUp. The

j_who attempts to describe a group to which.he or she does not

belong, ¢ that he or she can give-a moreiobjective account of the

experiences of other groups because he or she can observe with the least *

subjectivity. )

.~ Merton concludes that neither thﬁ insider nor the butsider hds an
exclusive claim on valid'knéwledge and that the perspective§ of both! are
needed fg give us a more total view of social reality.

Most courses in thefAmerican school ané college are taught primarily
from the perspectives of various<broups of Anglo-Americans, and'the‘expefi—,
ences of other ethnicdgroups are viewed primari]y'from the "outside" -
peigpectives of Anglo historians and writers. Cbnsequent]y, most students
have not acquired the more total kind of undefsténding of American society-
which they can attain from studying events, concepts,-and situations from.
the perspectives of different ethnic groups.

)

N

[ call courses and mo s which are taught primarily from the per-

“spectives of Anglo-Americ qrians and researchers Anglo-American Centric

Model or Model A type courses.?Y \Many schools and colleges have attempted

to reform their curricula to reflegt ethnic diversity by moving from a L

Model A type curriculum to one based on what I call Model B, the Ethnic
Additive Model. [n courses and experiences based on Model B, ethnic content
is an additive to the core curriculum, which remains Anglo-American dominated

and turo-centric. = Asian Allerican Studies courses, Puerto Rican American

A0
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Studies courses, and specia] units on American ethnic groups are taught.
However, the requ1red core survey courses in the human1t1es, the f]ne arts,

and in the soc1a1 sciences remain primarily Ang]o centr1c.

ALt .2

" The most feasible curr1cu1um model for‘the university, is what I call

-

the Mu1t1ethn1c Mode], or Model C In the Multiethnic Model, the survey

courses within the required core are thorough]y 1ntegrated with ethnic

content and students are taught how to view concepts, situations, and events

from diverse ethn1c erspectives. However, specialized ethnic studies

courses and programs a'e ava11abﬁ¢’tor students who want to study part1cu1ar
( .
ethnicwgﬁggp§"jn more depth than can be done in theggenengl‘égryex courses.

.

A Conceptua] Approach to Ethnic Studie%/,

LY

The ethn1c studies curriculum shou]d be ¢ oncegtua and organized

around key concepts, gencra]lzat1ons, and theories.?! It should also be

-~

interdisciplinary and help students to view sitﬁations, events, problems,

and concepts from the perspectives of different disciplines. A course or

curviculum.organized around key concepts can best facilitate the infusion

of ethnic content into the curriculum. When students study a concept

sucﬁyds ethnic protest, for®example, they can examine historical and current

xoc1a] science data about vthnu( protoqt investiqate hGW'ethnic authors

Y

\ E
have expressed protest in thedir Povcls and CtOY]OQ, ancj’o research to
N

determine if ethnic artists have expressed protest in at forms such as

i
paintings and music.  Developing sound ethnic studies courses that are con-
Lo . . |

"A - . . . . - .
ceptual dnd interdisciplinary will vequive close cooperation and team

Leaching by protessors in different departments and colleges.

, A
s i




v
*

o
'

o X

FIGURE 3 COMPONENTS OF AN EFFECTIVE(MULTIETHN&C UNIVERSITY CURRICULUM
% v -aiﬂl _

COMPONENT 1. REFORMED AND MULTIETHNIC CORE COURSES IN THE HUMANITIES,

FINE ARTS, THE:SOCIAL SCIENCES, AND THE BIOLOGICAL
AND PHYSICAL SCIENCES ’

- ‘ .
R P
' r v .

. i Concept . ‘ ‘ . , S
Black ey | ¢ ... .. .| Anglo-American
American " - Event ' i

|

!

3 Situation-

- e

ica ic .
Mexican American -

COMPONENT 2 GENERAL SURVEY COURSES ON AMERICAN ETHNIC MINORITIES*

e . o v . 5
The Political T T 7 «History of American

Experiences of General Ethnic Minorities
American Ethnic Survey Courses
Minorities on

\ American Ethnic

< Minorities ) ‘:(
American Ethnic Literature of Amer1can
Minorities ' Ethnic Minorities "

*ATT university students would be required to take 6 to 9 *
quarter hours in this series of courses

‘e

COMPONENT 3 SPECIALIZED MONOETHNIC couxsts ‘ON AMERICAN ETHNIC
‘ MINORITY GROUPS

»

“Puerto Rican
nerican v}

History, Culture, Specialized

and Politics Monoethnic

‘ Courses

L & on

Amer\ican Ethni . " ,

linorities . Mexican American '

_____ - ' - Literature and

Politics

.—“? Black American
Literature,
History, and.Music

r .

&
Jewish Amcr1can
Literature, H1stu|y
and Arts

7

COPYRIGHT (C) 1978 by JAMLS A. BANKS? Reproduction wi{&out permission is
strictly prohibTted.
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A-Multidirectional Conception of
American Society

) . . ) ‘@
The multiethnic curriculum shou]ﬂfhe]p students to develop a multi-
directional conceptua]ﬁ;%tion of the development of American society and’

cu]ture.22 Too frequently, American history and culture is conceptualized
in a/;;; which shows a Tinear moveiient of Anglo Americans from Europe to

1 ' , ’
the Pacific. Ethnic minorities are discussed or studied primarily when

"they are an obstacle which gets in the way of the hoVémént of Ahg]o immi-
: > - » :

“grants or when they present "problems” for Anglo Americans: This kind of
:un1d1rect1ona] conceptua11zat1on leads to mlsconcept1ons and stereotypes .
about the role of ethnic minorities in the deve]opment of America. Writes

Carlos E. Cortés:

Within this [unidirectiona]] approach, -ethnic groups”appear
almost always in two forms: as obstacles to the advance of
westward-moving Ang}o civilization or.as problems which must
be corrected or.at “least kept under control....Sufficient
attention [has not been] devoted to the northwester]y.flow \
of cultures from Africa to America, the northerly flow of

Hispanic ‘andsMexican society, the easter]y flgw of cultures |
from Asia, and' the westerly flow of latter- dq; immigrants

from Eastern, Ceﬁtra] and Southern Europe(23

L@

Criteria for Selecting . .
Ethnic Groups for Study v

OnTy“%hoge ethnic groups which have diétinctive and recognizéb]e
cu]tUqu attributes should ber§tudied as distinct cultures witﬁin thelgoré
“curriculum (which sbou]d become'mu]tiethnic),anq-in etppig”stud{es courses. -
[ havelbecome increasingly concerned with the growing ﬁumber of ethnic ..
. ~qr0up5 whl(h avo now -demanding prdrd(O attention in. the school and co]]ege
curr1cu|u. A book by Miltlier (puhllshvd in 1976) 11§t3 thirty- nine d]ffer—
201y

ent American ethnic groups. is neither pqssibie nor.desirable for any

one curriculum to deal with Seh a wide vange of ethnic groups. 1 am
' .
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- -afraid that if we try to infuse too many separate ethnic groups into the
curriculum, we w1]1 run. the r1sk of Ba]kan1z1ng the/éurr1cu]um and defeat1ng

. the raison d etre of the ethn1c studies movement

It is Very difficult to develop criteria for the se]ect1on of ethn1c
groups to study on wh1ch w1de consensUs can’’be. atta1ned This is partJy
~f,because of the’ reg1ona11sm which haunts ethﬁqc studies programs and because”

?

ethnic studies is such an emot1ona11y laden f1e1d of study However, I
. ( Y )
would Tike to suggest that teachers and professors use the cr1ter1a be]ow
‘@;when determ1n1ng which spec1f1c ethn1c groups to study w1th1n their school

or university. At the least, these criteria can serve ‘as a spr1ngboard

o
for fru1tfu1 d1scuss1on
1. "Groups that can validly document that they have been exc]uded from
or distorted in the regular school and co]]ege curricula
2. Groups that have been gnd are v1ct1m1zed by 1nst1tut1onalized:

racism and YRscrimip 1on ,

* y 3. Groups that -have madé s1gn1f1cant but- unrecogn1zed contr1but1on§
N ‘ . to the universal American cu]ture

4. Groups that perceive themselves and are perceived by others as
members of distinct ethnic groups

5. Groups that have unique ethnic and cultural characteristics and &
a scnse of peop]ehood’/nd “interdependence df fate
6. Ethnlc .groups that have unique perspectives and ‘world views;
- different perspectives on events and situations that will-add
fresh perspectives on our nation's history and cul ture

7+ Groups that are clear and concrete examples of an American‘ethn1c
group. The NCSS Curr1cu1um GuideTines for Multiethnic Educat1on

L . ,Lates that an . ethn1c qroup has these character1st1cs

a. Its-or1g1ns preceded the création f a. nat1on state or were

-external to the nation state; e.g., immigrant groups or -

Native Americans. In the case of the United States, ethnic
. groups have distinct pre-United Statesf or extro-United States
: . 4 territorial bases; e.q., immigrapt groups or Native Americans
o . . , ,

L

SXSR

!
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b. It is an 1nvo1untary group, a]though 1nd1v1dua1 1dent1f1cat1ona
~with the group may be optional : C

c. It has an ancestra] tradition and -its -members share a sense ot ,
. peoplehood and an interdeaendence,of fate

d.\_It has some distinguishing value orientations, behavioral.
patterns,.and interests (often political and economic)

4§“;-_ e. 'The group s existence has an 1nf1uence, in many- cases 'sub-
stant1a1, on- theMives of its members :

f. Membershlp in the (group- is 1nﬁ1uenced both by how members
- define themselves ‘and by how they are defined by others 25

-
T Wit .
i A 0 . -
. . 1."‘ .‘ . L I
B

Summary.. - e
¢ S

I have br1ef1y discussed- the history of the assimilationist and. cu]tura]

,p1ura11st 1dea1s in Amer1ca and. suggested that the ass1m11at1on1st 1dea1 has

_h1stor1ca11y dominated American social thought.and 1nst1tut1ons However,

- cultural p]ura]1sm was advocated by Horace Ka]]en and other ph110sophers o
near the turn of the centu?y and was exhumed when the ethn1c rev1ta112at1on
Zﬂmovements emerged in" the 1960s. |

In response to the ethnic revitalization movements of the 1960s,

educators at'all levels have attempted to reform the ourriculum so that it

~1s more. cons1stent with $ht ethnic rea11t1es in American 11fe However, -

F g A

- .there is confus1on and many unves01Ved quest1ons concevn1ng the proper role

»of ethnwo studies -in the nation's schoo]s and colleges. Ethnic studies

programs shou]d veflect the rcnl1t1es of ethn1c relations sn American life

and perpetuate American democratic ideals. I suggested that Anglo--

v

‘conformity, the melting pot, and cyltural pluralism are-inadequaté, both.as

accurate descriptors of cthnic relations in America and as societal ideals.

.-
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The formatlnn of American culture is most accurately conceptua112ed
as-a complex ser1es of mu]t1p1e accu]turat1ons The un1versa1 Amer1can

"€u1ture resu]ted fron these comp1ex mu1t1ple accu1turations Ethnic studies

programs wh1ch ref]ect our democrat1c legacy and the comp]ex nature of ethn1c'“v

re]at1on§ 1n Aﬁer1ca shou1d be: des1gned to help students to deve]op cross-
cu]tura] competency and greater se]f understand1ng by V1ew1ng themse]ves
- from the perspect1ves of other ethnwc‘gulturest Effect1ve ethnic stud1es
hphograms'are (1) des1gned for a]l students,4(2) he]p students to v1ew'events,. -
tghd concepts from d1verse ethn1c perspect1ves, (3) are conceptua] and
'“1nterd1sc1p]1nary (4) help students to acquire a mu1t1d1rect10na1 con- ‘
Leptualtzat10n of the deve]opment of Amer1can soc1ety and cu]ture Qﬁdf 'ay

(5) focus on a carefu]]y selected number of ethnic groups wh1ch satisfy a

sound "academic criteria.
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A BRIEF HISTORY OF THE TASK FORCE

by -

He]éine‘Minkus, Ph.D.

Assistant Professor
Department of Sociology
University of Wisconsin-Eau Claire

The University of Wisconsin Systeq Task Force on American Ethnic
Studies wés first set up in'Fébruary 1974 and became operqtional‘in
gﬁptember‘1975. The Task Force was charged by Senior Vice Pfesident
Dona]d K. Smith to develop 1ong—range‘p1anning goals for the Systgﬁ ih
American ethnic studieé,{fo consider Qhether programs in ethnic studies
were desirable--if so, how they should be planned, and to consider the

% probable nuh ?.bfv1ocations and 1eye1 of such programs.

- The defihition of American ethnic studies used by the Task Force was:
WV T g
The study- of the historical, cultural, political, and economic
experiences .in the United States of presently,identifiable American
ethnic groups. Particular attention should be devoted to the
study of those groups which traditionally have not been addressed
in American history and in the State of Wisconsin. These groups
are: Afro-American, Native American, Latinos (Chicano and Puerto
Rican), and Oriental Americans. : v

-49- | >
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As stated in the definition, particular attention should be devg}ed
to those groups——it does not say exciuSive attention. It was the feeling
of most members of the Task Force that the stress be placed on three groups,
Afro Americans, Native Americans, and Latinos. Oriental Americans dis-
appeared from primary consideration. In the censu¢ of minority groups in
the System,;it was noted that there were a very small number of Or"”ﬁtai
American students, very few Oriental American facylty, and no Oriental

American app0inted to 1he Task Force. The emphaSis, therefore, was placed .
on Afro-Americans, Native Americans, and Latinos. ﬂ

As part of the work of the Task Force, a number of committees collected
-information. . One committee developed a facuity’questionnaire'to determine
mnat the faculty resources were within tne System. On each campus the
representative sent outvquestionnaires to thevpeopie he or she,knemjfasking
for their professional training,'experiences;_particuiar‘ethnic groups,'.
pubfications, and so'forth. The committee found that almost all tacu]ty
involved in teaching ethnic studies were Caucasian. There were very few
minority faou]ty in the System. |

The Cdnnittee collected figures on the minority studéji enroliment
on the various campuses, current courses, and curricula in ethnic studies.
One of the "qua]ifications" in the report was a lack of resources to
check on the courses. The'committee could go through catalogs and collect
lists but couid not examine syllabi, textbooks; or student evaluations;
so ‘the report says nothing about the quaiity of‘thOse courses--only the |
fact that they were taught. . | _ -
Another comnittee gathered lists of 1ibrary resources on each campus

but. there again. the committee did not have the resources to do this in

- very professional manner. The list reflected the evaluation by the

<
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;11prarian and the people in the ethniclétudies afea of whether the library
fésourtes at alpaft{cV1ar unit were édequate for a minimum module of courses,
a minor or a major in a parfi%u]aq ethn%c group, p]ﬁs whether other re- .
' sourqes--cmmnunjty,-etc}«-were available. |

The most imbOrtént recomﬁéndation, bésed’on'the resources/ at each
unit (faculty, sfddents,“minority popu]at%ons,'preseht‘course » etc.), was -
the affirmation of the néed for a hin}mum module of courses. The idéa
was that a student enrolled at any unit should héve the opportunify to
take some tourses in.ethnic studiesf—perhaps by-makihg it part of basic
courées or the general educat{on requiremeﬁt.

The Task Force defined the minimum module as consisting of at least
twelve courses, with three in Native American studies, three in Chicano

. ’ .
and Puerto Rican-studies, three in Afro-American studies, plus one to

three of a'survey nanre. S . | |  .
) A]so'asvpart of that récommendation; the courses should be'given

on a variety of 1évé1s,ffrom“freshm&n—through‘§éﬁT6F“and graduate level
programs, in & vériety of disciplines;" The- courses tend to congregate in.
‘the humanities and socia] sciences. The idea'waé'a1sb inc]uded thatjethnif‘
; studies'shou]d-ﬁé offered in profeésiona] schools, business,4and SO on.
'The committee went through the reports of each campus stéting whgther or
not fhey had met the minimum module for each of the ethgfc g}oups %nd
survey courses, given the requirements of three éourség per group. ," o

| ’Next, the Task .Force listed Program Ehtit]eménts in Natfve.American
\étudies,»Afro—Amenicanbstudies, Chicano and PueftorRiCan studies, on a

major and minor level. - This inclusion was not meant to imply that other

schools could not have these progranis or were not supposed to do anything

e e ey
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in ihese areas. The committee listed numbérs of‘schoo]s 1pvolve§, eépecially
for Native American studies, and the minor ;nd the major. One Qf the reasons
the Program 'Entitlements were 11$ted was thaf thé initial ché%ge ermJDr.
Smith asked that the gommitteé comment on parficular Tocations of ﬁeedéd

, programs, sq the committge‘did/speak to Iocations. The_discussigﬁ'on tﬁg
Advisory Committee 1éve1, instead of talkgng about a particula ampus,such  .
as Whitewater or Eau Claiva, began to talk about the need for én Indian -

. brdgram (an urban program at Mi]waukee, but a]so-at\leaSt_one.non-urban.

program.) The conmittee began to talk about Program.Ehtit]ementsﬂinjtérms

4
-

~of criteria and not in terms of particular iﬂ}titutjons, accepting }hekfact
that the campus feedback was right fin saying that any sort of programﬁhad
to be generatéd from faculty interest--faculty and student 1ntErést~-ratHer

"

than imposed from the top.
‘There is also a section in the report on the graduate pragrams and the ‘\
Ph.D. in Americah Ethnic Studies at Uw-Mi]waukee. The‘committeé conducted a |
survey. in 1975Tand'cou1d find ﬁo'graduate'prégrams in American ethnic studies
in the country. Evérx university was not 'surveyed, but many of the major ones
.were contacted. ‘There were”a few master's pfograms in thingsllike Afro- |
. American history'but there was nothing in American ethnic-studieé, per se.
This led to the question: ="~ Wisconsin consider moving into Americgn
ethnic studies, not simply tue studiés'of particu]ar‘groups.
One recommendation of the Task Force which was imp]emented¥-thelon1y
one--was that-a standing committee on American ethn?ﬁ studies be estab]ished.
’Ahother recommendation, which wés-considered to/be very important, but
has not come through as recommended by the Task.Fofce, was that a UW System
Coordinator of /\merican.Ethnic Stuc.llies be appointed. The Tas‘k »Fm'cc; saw
\ .

:(
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'peop1e throughout the System

‘on any of the othgm reegmﬁgadat1ons ,‘ , ;?

~ their response.” Ihe response rece1ved was a very strong call for the

-53- - T
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the System Coordinator as one of those central recommendat1ons——fee11ng that,

\

in a new area where most facu]ty do not haVﬁ training, in order to get it off
the ground, a person waslneeded who had a strong prbfessiona] neputation, a

background in ethnic studies, and “"clout" to try to organize and stimulate"

A]so recommended was a System research. and service institute, which
would aid in faculty development The institute would bring faculty to

¢

various campuses within the System to disseminate information resources,

. available speakers, and so forth.

SN
)

The on]y recommendation that;jgs immediate]y imp1emented was establish-
W

ing the Advisory Comm1ttee Then ere -no comments: from System representatives
#u . :

2
u

The Task Force report was a]so sent to the vaﬁﬁpus campuses to get A

“importance of campus autonomy and initiative.

/




* A PERCEPTUAL APPROACH ‘ D .

f

Richard E. Duran, Ph.D.

0 " * Director :
Chicano Studies’ .
Un1vers1ty of Wisconsin-Whitewater -

It

| According to the Perceptual Psycho1ogica1 Approach (Combs , Richérds
#. Richards, 1976):of hpmaﬁ behavior,.“A11 behavior, without except16n, 1s‘
.complete1y determined by and pertinent to the~perceptuél field of the
behaVinQ organism.“ fhis seemingTy simplistic definition regarding behavior
is quite extensive once stud%ed and analyzed. It does, however, offer Qs |
one basic tenet fof the conceptualizing of ethnic studies, i.e., each of J
us gives meaning to the wbr1d‘based on what we "believe" to be true‘andi
act according]y When,sufficient‘numbers of individuals have bommon per-
'cept1ons, as w1th people from similiar cu]tural backgrounds and exper1ences,-
we are able to 1dent1fy such groups and study them accord1nq]y, study

them for the purpose of understanding them., This, then, is the basic ju

'.fication for ethnic studies.

-55-
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) Since the late sixties, ATerﬂcan ethnic studies in higher education
Q,' ,ha; experienced both growfh and demise whicﬁ,.ét_the present, depending on
- where you are, varies tremendpds]y in form and direction. .Hjstérita]]y,

| efhnic studies grew initially as a’resu1t of the,pressurg placed upoa
" 5§r§fuhﬁvérsifie§~bythg major ethhic Qroupsva‘inc1ude them in the-curriéu]um -35
offeﬁ%ngs so that they ﬁighthbe recognized as "Americans": Americans whb
suf Féd:frgm.institutidﬁa]i?éd_aFademic amnesia By the academicians,
L administrators, and legislators affectihg'the curriéu]um:proéess.'vAs a result
of the pres;le,"many(ppogﬁamg 1eaped into ex{staﬁée~and‘wereydestined;for ;
failure because of the 1ack:9f adeqqate planning, résources, aﬁd know- {/
1edgeab1e prqfessibﬁa]s.' Many of thé pfoérams were sanctianed for‘fhe_‘
purpose of appeasing the'pressuré:groups but with very Tlittle qu{danpe :
'fegérdgng curriculum development, knowledge of how ;he system worked, and
<;he?pofﬁtics of higher educationﬂl Those non-eihhics with the expertise or
interest'who tried to help Qére of ten thwarted because of the oftentimes
naive enthusiasum of the'ethnic grbﬁp mehbe?s to do if themsellves;1
Psychologically, it‘wés also nefes§ary. Negative feelings towards the -
,’systém and those in contko] of the system and vice versa, concurrent with‘
:? increased fee]ings*of ethnig pride or.a ”yes, we can" attitude, prevented
the devé]opment of adequate substantiaT programs, be they Black, Chicano,
Asian, Native American, or multi-ethnic okiented. Add%t'ona]]y, there )
Were%ﬁew’profeésiona]s trained in these specific areas bitauée_there were
relatively no programs to“train them. Those who.did enter the field often
learned by “on-fhe—job” trainjng which, in addftion to the gbove named prori
blems, lraves a much—to-be—desfred pfogram.\ Within a few years. many 2

%rerams failed for one or a combination of reasons such as internal strife,

deliberate neglect by the ﬁnstitution, or qo~optation by other departments.

(WL
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"Those that‘haVe survived seem to. have done soxin spfte of thei1n1tta{‘pro~" 5
~blems, and credit has to be given to the 1nd1v1dua1s who put 1n tremendous1y
u1ong hours of work and dedication to 1nsure that the program did not become&N\
a statistic in the 1nfant morta11ty rate of ethnic studies programs, .
| Today there are not as many ethn1c studies programs as there shou1d
be, and those that exist are cont1nuous1y battling-to stay a]1ve because
of compet1tion by various departments for’ thefdwind11ng number of students/
~ For, in the last analysis, the "numbers game" plays.-a strategic role in
_ma1nta1n1ng programs and in the continued deve1opment of those programs
On the positive side, it/can be said that today we have a greater awareness
). of ethnic groups, mOre professtpna1s\Nhg\_/e%pertise lies in the area ofw
ethnic stud1es, and greater resources ava11ab1e to the student. However,
it is to he expected that thesegareas-have grown. or we would be totaT
fai]ures Clearly, there is need for more professionals, resources, and
awareness as ihdicated by my 1nst1tut1on——where we have one professor
teaching exc]us1ve1y in ethn1c stud1es, a 11brary that, unt11 recent gains
due ‘to adm1n1strat1ve support, had few resources on ethntc qroups, but still
needs to secure much more and students, both ethnic and non- ethn1c who
have had'no or little rea1 conceptions about other ethnic‘groupSthheirfﬂw“—~w~~“
Tife styles, their heterogenejty3 economic and social status, and“intra—
cultura1huntqueness. (Yet,in their respective community and at the univer-
sity, they co¥exist side by side.) Subsequently, in thelextreme,,open con-
flict exists and at best on1y‘aﬂtiny”fractiﬁn”oTJtHE”students know, or, rather;
care to know, about A other More often than not, most groups aré eth-.
nically homogeneous in the1r approach for “need sat1sfact1on via support
. systems in order to survive in the institution. Ethnic studies does not

propose that theve is anything inherently wrong with th1s; but when individuals

P 4
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‘reject; va]ue systems other than those of their own reference group (for

whatever reason) the options avai]ab]e in making dec1s1ons regard1ng his/her

S own behavior and those regarding other qroups are necessar11y 11m1ted The

reed for seek1ng similar 1dent1ty groupJ often trans]ates Into power groups;”
and subsequent decisions made by the more powerfu], who,contro]:resources ’

S

-and access to resources;'affect the’]ess'powerfu1 in various ways;‘

-

‘At the heart of ethn1c stud1es, then, is the 1dent1f1cat1on, descr1p—-

'

. t1on, and ana]ys1s of the power re]at1onsh1p in the United States be tween

G

"haves" and the "have-nots" who histor1ca]]y,'econom1ca]1y,'socia]]y,
psgchica1fy, and contemporarily have affected the various ethnic groups who

are urider consideration cu]tura]]y;' This is done from a primarily ethnic -

,perspective. In identifying ethnipfgrouos for study, such as those suggested

" in the 1975 Task Force (namely,-Black, Latino [Chicano/Puerto Rican], Asian,

~and Native American), it is.important'to recognize that these groups have '

been, by a much greater deoree than other ethnic groups, able to maintain

distinct cu1tura1 patterns from the dominant society and have effect1ue1y

4

been e11m1nated, as a qroun\\from part1c1pat1nq in the dec1s1on mak1ng pro—

cess for the purpose of se1f determ1nat1on, a concept dear]y hetd in the

trad1t1on of the Un1ted States. Thus, ethn1c_groups are m1nor1t1es with

i v e L .
: resJect t® power. However, not all minorities are ethnic--such as women,

homosexuals, and chi]dren.

From a perceptual approach, ethnic’ studies engages in naming the
wor]d from a pr1mar11y ethnic perspect1ve 1; an academ1c format by those
ethn1c groups primarily be1ng affected negatively by the power relationship.
It recognizes, as suggested by Pau]o Freire (1972), that "education is not’
neutral, it is for the 1jben¢tion or for the domesticatien of péop]o, for
their humanization or {pr their dehumanization, no matter whether the educators

=



st . . . . i .
- . - - . .
oot E b . . . v R
by " N ¥ . .

- ' -59-

V4
v

are. conscdous of thTa or not " It qu:her sugqests that "11beration,”

S b

mean1nq fhat ”man S onto1og1ca] vocat1 n is to be-a subJect who acts upon

and 1ransforms his world and in do1nq S0 moves- towards ever new possib1]it1es
‘of a.fuller and richer 11fol1nd1V1dua11y and collect1vely,” 1s not a q1ft T
‘nor’ a se]ﬁ.ach1even;rt but a -mutual nrocess engaqed by the def1ners ‘and the -
‘defined ‘ [thnic studies should be desicned as an edu: ational forum Tn.wh1ch

i,

- students and facoqty exp]ore together the poss1b111t1es and potent1a11t1es

; of "11berat1onl} WA "systems" approach would be most he1pfu1 as an approach l? ’
im conceptual1z1ng ethnic stud1es for" 1nstruct1on in explor1ng “these poss1—ﬁ
b111t1es ; :l' | | |
\’“ If it is true that', .as perceptua1 psychology suggested (Combs, Richards

f & Richards, 1976), all human be1ngs are motivated in all times and placgv,\j
by a need to be “adequatef from each person s perception of reality, the
problem of human,motivationvto seek "liberation! is a prob1em>of helping
people to perceiye more»adeooately and ﬁore'cTear]y. When people are_able
to perceive more adequately, they will behave more adequate]y (Roethlisperger5
1941)I This,. 1n 1ts most bas1c form, is what educat1on is all about. As |
'1ong as we, 11ve in an 1ncreas1ngly 1nterdependent*soc1ety, the search for.
adequacy'must include the adequacy of others as well. It is 1mperat1Ve that
this be the'under1yjng motivation for the’structurevand deve]opment of "
ethnic studies Furthermore, ethnic studies is to provide students with
the sk111s, intellectual hab1ts, cr1t1ca1 att1tudes, and broad perspect1ves
necessary to funct1on in, "and contribute to, an ever-changing dynamic world,

Attendant to the def1n1t1on of ethnic studies is the promot1on\of\\

Qultural Democracy. By the mere nature of ethnjc studies, the "he]ting pot"

theory is viewed as a concept that academically subverts, by ﬁmplication,

[the idea) that all cultures not of the newzﬁn;}gamated type are inferior

\
i
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m4wh1eh, 1n‘turn,ziucreases'the'possibi]ity‘for'members df the m lted cu]ture o
(bas1ca]]y European in design)- to perceptua]]y d1stort the liﬁz sty]es of |

\‘z those not participating in the new ama]gamat1on This, comb1ned w1th power,

KN

ofgen puts those ethn1cs under cons1derat1Ln,"beh1nd the e1qht ball."

Cu]tura]]y, 'democratic educat1on 5uggests that cu]tura] p1Ura]1sm has been,
" and w1]] continue to be, a fact of 1ife 1n the United States for a myr1ad
.of reasons, and, accordingly, 1ntergroup commun1cat1on and understand1ng ' n;j
S must:be’fostered. It further suggests a way for-our society to understand :
| i;and\acoommodate dynamio; ohangﬂhé,rdifferentncu]tura] enuironments. Ethnic N
studies assists in und@standing the degree to which the United States has |
satisfted the needs of its least important members. Those engaged in ethnic’
studies at all levels should be seriously concerned about:the'qualtty of
life in 20th century America and wish to do soﬁething aboui‘{tt
The ro]e of hiéher education in meeting the need for ethnicbeducation
is no doUht_an extremely important one. 'Specifica]]y, the University of N
Wisconsin System has been engaged in ethnic stud1es, to some degree, as far |
back as July 1971 when the Board of Regents unan1mous]y acted to fund the
Ethnic Studiesand Minority Studies Center The subsequent formation of
the 1975 Task Force on Amer1can Ethnic Studies indicates concern for fh1s
area of study. The ipplementation of severa] recommendat1ons by the Task
Foroe, such as the System's American Ethnic Studies Advisory Committee and
Coordinating Committee, with their respective activities, is what brings |
us together today for the express purpose of "examining the problems,
diregtions, and fdnotions of the new and’emerging field of American Ethnic
Studies as related to Wisconsin." ' -

.0f importance to the participants is the operationalizing of the

concept of ethnic studies into viable, effective programs. At present, there

N
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"are var1ous degrees of 1mp1ementation of ethnic stud1es at various 4nsti-

» {
.tut1on§ in w1scons1n - As 1ndicated by the recommendation of the. 1976 77

Task Force, a minimum modu]e of coursns 1s nended at each institutlon for -
. p . , .
v minimal 1mp]ementation of ethnic studles Inherent with operat1ona]1zingvv

this obJect1ve is the recogn1t1on of offering the minimum modu]e as part
"of the'Bas1c studies or core’requiréﬁent’programs It is 1mperat1ve that
_»7‘” this . be 1mp]emented or ethn1c stud1es w1]1 cont1nue to be perce1ved as -

supplemental programs toAthe 'real" academ1a and, therefore, not worthy of
‘ s
consideration budgetarily and not of vital importance to students, faculty,

or the community. The fie]ds of concern that ethnic studies addresses

(_,-l : . . o .
can find direct application with respect to problem-solving are: teaching,

4

urban planning, social services, politics, recreation, law, medicine, the

ministry, and others that have a direct bearing on particular ethnic groups.
_ g
Regarding input from students, they need to be given an opportunity to help

formulate policy and give direction to ethnhic studies as programs develop.
They serve as a source of constant renewal for the purpose of ahd direction ~
of the program.

. With regards to the peeds of expand1ng programs, as indicated by a
report of the American Association of State'Co]]eges and Universities (]972), L
several actions have te be considered. They include:

* co

.

 Focusing all available talent on devising methods to train ‘
.more teachers and faculty.for ethnic studies .

2. Recogn1z1ng that special conditions apply to higher educat1on
“ethnic studies for such groups as Blacks, Chicanos, Native '
Americans , and Asians which do not apply to some white ethnic
groups, e.g., underrepresentation of ethnic students in higher
education

-~

3. Rncnqnizfnq that different ethnic aroups are at different stages
of developing higher education ethnic studies programs -

N ~.v ' ’
ot (\‘Iy;"
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’ .4.,{Conduct1nq rea‘grch to 1dent1fy h gh qualijty source and curricu]a‘
v -mater1als w1t p1n1ons by various. ethn1c and educat1on experts

‘ @{ 5. Recogn1zing the practjca] Hm1tat1ons of estab]ishing separate
U _ ; departments on every ethnic group-at myriad campuses but allowing
growth of thosc programs that warrgnt development due to pobula-

t1on concentrat1on. research, and resources available

‘. @ "6. Avoiding any potent1a1 po]arizmg Between groups by sort1ng out
O i@ ... those. areas where . all groups have céommon problems, so that* they
oo may work- together in some aspects of planning ethnic stud1es
ome areas of common concern m1qht 9e

'}gi:_ . a. P]anning strategies for organ1zinq.ethn1c studies programS
’ . (inter-discipllinary,: departmental, etc.) o

& b, Focus1ng on methods to train teaﬁhers for ethnic studies,
T ,since all groups lack sufficient‘numbers oﬁ\tra1ned
o teachers in elementary, secondary and higher education
4 fields L ‘ﬁf'
o %5 c. Working to alleviate shortages of college faculty for
' * .,all programs, possibly hiring more. faculty, devising
[ faculty consortia arrangements, visiting scho]ars
programs, etc.

d. WOrk1ng for h1ghef enro]]ment for a]] ethnic groups

. Def1n1ng the delicate balance between ethnic stud1es
%j specialties and preparation for employment (outdide
$ educat1on) -

.

. i Contributing ideas for mode1 mu1t1 ethnic cultural
" programs su1tab1e for other éthnics and for majority
5 stuydents : :

g. \D1ssem1nat1ng fre\]y resuﬂts of ethnic research conducted

h. Exert1ng pressure, when needed, on pub11shers to
increase the quality and quantity of ethnic materials,
- or forming an ethnic press ! L

i, Exert1ng pressure on pr1mary fund1ng resources in the
’ state“}eg1slature .

!

. Y . N \ i .
A1l of the above re7ogn1/es the 1mportance of ethnic studies and

suggests some cons1de#at1ons regard1nq operationalizing ethn1c stud1es

a

]
It is with opt1m1sm, ps Chicanos rncoqn1ze, that a problem once recognized

is ha]f—so]ved. We hgve recogni zed the prob]em now the%task of continuing
t

) \_2 ' . ' &
B ;.'}/,
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to resolve the problem to the best of our abilities is at hand. This con--
ferencefis an attémpt to expand the perceptual field of the participants

~in order that we act on a yreater perceptual awareness of the subject under

consideration.

K
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DEFINING AFRO-AMERICAN STUDIES

by

Barbara J., Shade, Ph.D,
Assistant Professor

Afro-American Studies
University of Wisconsin-Madison

The definition of Afro-American Studies depends upon one's perspec-

tives, area of emphasis and expectations of the discipline.

PERSPECTIVES:

The doffnjtion of Afro-American Studies as an academic discipline is
dependent upon the porcuptinnﬁ of the persons doing the defining.  For
some, Afrvo-American Studies is an appeasement device designed to respond
to the disquictina ettorts of students at a critical time . for others. it
ig a political tool designed to incitv"riot. hostility, action or some
cort of civil movement ; and then, to some scholars it s merely a4 poor
attempt to find a place for Atro-American scholars on university campuses
because others Delieve that scholars of color are not yood enough Ln‘minulv
with their faculty without lTowering standavds.

-Oh ;
{
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To some Afro—mngricans, the concept of Afro-American Studice is an’

educqtidha] tool designed to assist them to get a college education without

'
-

having to expend too much effort. Then to some, it is an attempt o e \\\
i\

gate knowledge that should be integrated into the mainstream. [However, X

for those who recognize that Aherica, more than any other countrv. i: .
_ ~o - '
conglomeration of differences which has actually been amalgamated into «

common heritage, Afro-American Studies becomes an acknowledgement i the

mu]tirac{gﬂ chara%tor of American Society and a recognition that Africans
ontributed as nuch to the formation of this culture and society as Jdid the
— \ )

Germans, the Italians, the;Eng1ish, the Hungarians, the Mexicans. ihe ﬁhinuse

and the Japanese. | But of most importanée, Afro-American Studies idsifies
\\\\ the recognition. of a bod& of know]edgefgbout this group;of person< which

must be discovered, recorded; related, analyzed and integrated iitc tho

knowledge and understandings of American 1ife--not just in a compivative

sense, but in o unique cultural and individual configuration.

!

THE EMPHASIS: ,

The need for the study of "Afro-Americans as a distinct disciptine
did not begin in the 19605;’it’h0r01y became a more universal realily.
Prior to that time._tweGreat scholarvs, Dr. Wo b, l%.i DuBois and 1‘¢VI'. e
G. Woodson, hed defined the fidhd of Afro-American S’tll(iﬁ('s and divelopod
an outline ot the (;111‘)'i(1111l1111. It is their materials and ideas th.f
qeneral by used as the tandamental philosophy upon which Afro-Amer oo :f;ltli(‘f.
programs are butlt across the country.

The tield of Afvo--American Studies seems to Focus on three we i
areas: - (1) the history area, in which the Afwican in the Americe eth

Horth and South -and the Caribbean i studieds  (2) the cultural avoa vloch
| I
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includes the art, dance forms, poetry, literature, various dress codes and
body mannerisms, and tﬁg 1anquage and idiom adaptat1ons that Africans de-
veloped as they adapted their particulaertribal c¢ustoms and languages to

the area,of the new wor1d in which they lived: and, (3) the third area,
which is the one having the most difficulty being devetgped, is the area

of social and behavioral science in which the African is Studied in relation
to tne rest of society and the effect this has had on the society nhich
has tended to rejeet the African.because of color.

For the most part, because an emphasis on at] three areégktequtres
a'rather large and diversified staff, many departments tend to concentrate
on only onc of the areas For examp]e, the Iowa State-Untversity in Ames
concentrates 1arqe]y on the ]1tera;une area which is just one aspect of
culture. The University of Ind1ana in Bloomington and the University of
Massachusetts at Amherst have a rather comnrehensive culture emphasis up
to the.masters' Jevel, which includes a broad cultural emphasis in poctry, &
art, mdsic; dance, film, and the church; then, YaTe University seems to
emphasize history and 1iterature; and Ohio State University and the Unizggr
sity of Nisconsin~Madison have programs wnich attempt to incorporate all
three. The‘key to the area of emphasis for any departMent is, ef course,

. the quality of the staff.
STAFFING: |

‘Unfortunate1y, at thisspoint in time, the staff (except in the Afvo-

American history arevas) seems to be largely composed of those individuals

who majored in other disciplines and, through reading, self-instruction,

feldowships, and other methods . managed to develop the necessary competence

A

cin the fietd. ol detine Atvo merican Studies, thus, vequires attention
\ bpy
. 2
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to the issue-of staffiny in the deve]epment’of graduate level programs to

produce scholars who will ultimately conceptha]ize and operationalize the _
area. .Our recent survey through the National Council on Black Studies
suggests that there may be around eight to ten masters' level ﬁregrams in
the discipline in the country and approximately three Ph.D. programs, one
of which is actually a doctoratemin Comparative Literature (Univetsity of
Cq]ifornia—lrvine); the second}a doctorate in American Literature with

an emphasis on Afro-American literature (lowa); and the third an individ;
ualized doctoral program offered througﬁ the Union Graduate School at
Cops\m State College, Baltimore, Maryland. ’ _ T

o
EXPECTATIONS:

.

In addition to the attitudes toward the discipline and the staffing

of the departments, the def1n1t10n of Afro-American Studies depei.; upon \\
the expected outcomes. This§ifiz Cof de-

§;=, é
fining Afro- Amer1can Stud1es aﬁ . this is the one most often ignored

:' -

These outcomes define the researchv the scholarly writing, and ‘the Leach1nq
that is 1mp1emented in each program, and these are the expectations that
proQuce>resu]ts and speak to the entire need for the ethnic studies curviculum
i
aimed at Afro—Americans: the outcomes that have been identificd and are
most heipful in the estqblishment of a viable discip]ine are:
1. Writing and revising the information in Amerjcan history
hooks so that it is wore accurate and more representalive .
of all groups. Our society needs to know that Cloo}utra
was a black woman who, with Marc Anthony, almost gained

control ot the Roman empive; that Hannibal, the conquerer

of the Pvrenees, was an AMrican: that there were inventione,

)
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and contributions made by Africans to the entire historical
effort--from King Cristophe, a black man ,feared by Napoleon,

to the Iblack woman who Was Osceolas' wife and set off the

- famous ‘Seminole Wars

Recording.and undérstanding the development of the’bniy original

American cultural contributions: folk songs, dances, spirituals.
’\ .

For example, it is 1mpor&ant for all children and students to
recognize the genius of Langston Hughes or James Weldon Johnson
and to understand and appreciate the development of many of the

dance numbers, dress items, and hair styles worn today and

thrduhhout history as having been African American contributions

”

to American society--these are artifacts and cultural aspects

that have permeated all of America

Producing the new theories, ideas, and views that wj remove the

"conceptual incarceration” in which both black and white Americans

are trapped in behavioral and social science. It is important for

QI Americans to realize that not all Afro-American families have
one parent, crime, cultural deprivation. There is also a nneﬁ Lo
understand the difterences—-in learning styles exhibited by people
m qi{rurunt envivonments.  There is also a need to change the
conceptual theories of intelligence and personality by thowe

desiving to stress inferiority
[

Without comparing, cthnic studies can provide the chance to

indevatand the strengths and the unique factors within the various

! . .

>
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ethnic or Afro-American communities and hgw that uniquencss developed
-~ . . e ]
- .

in relation to the rest of society. - _ \\\\\\V

Enhancing and stressing the similarities among the varioa. ofimic
; : S . . . '
groups——sucﬂ,as, tha, equalitarianism ndted ip- Jowih home . s
. ) i
. . -, - oo ' :
similarly noted in Afro-American homes; the -arrivei in fneicioa o
exploited workers is a background shared by Ittish, Chinece. Moviduns,

and Africans; the similarities in school perception. ot Jhlaiinin
/ -« ' .

and urban Afro-American ghetto dwellers

Producing cross-cultural and interndtfona] studi: - fhat Amons frat T
the similarities and differencés that e*ist among‘p¢up}u isoalso
important. For example, a ]odk at the South African sithation
suggests énteresting parallels between the African ﬁnhfiﬁan'in

1835-1860 and the South African today

But, perhaps most importantly, producing a vision and Jan indopon-

dence and a re-education of the Afro-American that will permii an
" : : ,
\Qcceptancc, an excellence, and a'deve]opment of the individuat and
the Black conmmnity;' It is the task thét Carter ‘Woodson desovibes
when he noted the nccd,to teach students in Journal tun how !Q
develop, write, and manage the many journals, magasine., aned news
A . '

papers pub]ishéd in the United States; the need to teach ludent
in businu4§ that there are also Jjobs aﬁd nmoney noSlack oo SN
insurance céﬁhanies and constructjon firms and avchifocinoad Pivin
founded by Afru—&uenicans who have had Eo hife and irjin whit o

because Afro-Americans retuse or never think of oo o ta g

the need to teach students that the problems o U v v

[
L
8 o
-
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community cannot be left to the outside experts who'develop their

Y

scholarly reputations by emphasizing”negatjvism andbwho haVellitt]e

moregthan driyyn”through,the large urban centers with wipdowé up

e O

cand doursrfockeg. The ﬁeal task of building a better society must
come from schotars with different anerstandﬁngs, different
1nEorpretations, different ideqs. As Thomas Kuhn sayg, there is
a need. for a scientific revolution. The development of inter-
disciplinary ethnic studies prbgrams provides: the opBortunity

to establish and the setting to stimulate such a revolutﬁon

In suimary Lhun.‘dufining ethnic studies,- particularly Afro-American
Studies; requires: |
1. The un?nblishment of a firm philosophical base for its inclusion
/(\ _' ' in the LUTY}CU*Um, foriit_generatgs the same fype of prejudic1a1

attitudes in academic cirvcles that the presence of Afvro-Americans

i

l

2. The definition of the emphasis of the field which seems U)\KH]UW‘

jgjﬁukiuty has generated for OVUR\igo years
' )

Fargely on three areas and the understanding that study of the
. 3
v Atro American must be interdisciplinary because of the pervasive-

ness ool the contributions and the interaction of Afro-Americans

with overy tacel of the-society

- . .
S they derindtion of Afvo-American Studies dis further determined

.

N by the statfing patterns established at each campus.  Onlv an morve

scholars who have read, studied, and researched the fieldospeciti

catly e produced, can Afrvo-American Studies be detined with any
d .

veal clarity

ERIC o
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4. The definition of the field is further détermined by the out-

- comes that are expected and the knowledge produced. The expected
ré;ults of work in the field include increase in historical and
cu]tUra] knowledge, a redefinition and reinterpretation of
current.theories‘about Afro-Americans in the framework of the new

vinformation,'the development of 1inkage§ with other groups and .
other countries based on similarities, Qnd the development of
competent professionals and scholars in the field that can address

the problems and developments of Afro-Americans as a people

/

"~ Finally, although we seem to seé a tfend in all these tasks in scattered
universities across thé cduntry, only the State of California seems to be
dddressing the problem on a university system basis. It would thug appear
that the University of Wisconsin System is again in fhe forefront, and I

urge youwr continuatien. in the areca as a national Teader. ’

1}
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James A. Banks, Ph.D
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College of Education _
University of Washington-Seattle -

\
Welre yoing to do two things: ['m going to talk for about half the
time, and then for Lhe other half, I"'m going'to put you in groupﬁ and give
. you a task.” The groups (we have vnrioul\disdiplincs represented) will
have a project.
Todqy, to more or fess start us off, T will talk about "What are some
ot the chara@turialicu of a successful or effective mul tiethniccurriculum?”

[ was able to only hriufly'tonuh upon this last evening, but ['d like to

ps.

go into it in a Tittle more detail betore we break into owr gr

Fivet, it wcoms Lo me that the ethnic studies program oght to be
\\/—'

) . ~ i N
broadly conceptualizod and shoutd get away from the "us' and “them" <yndrome

or the "wel," "they" wyndrome. 1o think T omade refervence Tast night
/ ) .

)
\
A

* I

S
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to “Black Day" and "Indian Afternoon," and so forth. If we broadly con-

- A
»

~ceptualize ethnic groups, it seems to me that we ghould then include a

range of ethnic groups within the Cthﬁic studies program for comparative

)

purposes. / \ -
I have a troubling conceptualization of "What is an ethnic group?"

There is no totalN\gonsensus among social scientists, so you need some
) .

f ' criteria for identifying an ethnic group. For example, coal miners,

1

Appalachian whites, and so forth are included as -eth®ic groups in some of

\

the schools' programs. | use the definition that we deriVEdron the Task

’Forcc/that L chaived. It is presented in the booklet called "Curriet]un

Guidéﬁﬁﬂﬁg for Multicthnic Lducation," which 4s available from the Anti-

Defamation League of B'nai B'rith tor a dollar. We list about six things

that an ethnic group has:
<

. . - ) A - . ..l
One, we suggest that its vrigins preceeded the creation of the nation

sﬁgtp;qn}gyxlp}}ﬁngU;}QNqunagﬁn@itatg.

‘

/ © Secondly, we suggest that it is an involuntary group, although indi-
{iQHul jﬂcntjtj&@ythny\{iﬁh_phurglan11qquhgwgpjj;ygﬂ_. [ just finished

ruading“Urlundn Patteryson's new. book, ELhniQVChduvinism, which I think you

-

would tind very provocative, being ethnic studies
Y

advocates., Tt would

make you angry dl'mdny points, as hu\drgucg‘fhat ethnic studies is -
"organized nonsense and that we ought to be about $he business of univer-
sality, and <o forth; bul between all those kinds of arguments, there are
morsels, ot in}iqhtg He veally tries Lo_qcu”grhnicity as « voluntary

notion; so, atter reading his book . ldoluulLhuiéﬁ$¥&1;}gmb;GV6ijﬁmu

untary than 1 had “hought - abthough | teel that coming from the West Indies

(he's a Weat Indian Black), he ees u(hniuiLy as much more voluntary than

o LA
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I do. Let me share the example he gave. He said that when a_weét Indian

) o N
~1is in Jamaica, he's not an ethnic group, at-least as traditiona]iy defined.

Now, some soc1o1og1st§ wou]d say that the maJor1ty greyp is an ethn1c

group, but Patterson says that the Jama1can in Jamaica 1s not ‘a memberﬁof

an ethnic_group;'but when he comes to Harvard, he js. So, he emphasized.the
voluntary aspect of ethnicity. Also, T have a ffiend, carlos ‘€ortés, who is
from a>Jewish—Latino home,'anq'helbecame pretty_mdch Chicano and his brother
became pretéy Jewish. But what I'm getting at is, even though we_said,in
this document that it is an involuntary g?oup and although individué] .
identification with the group may be optional, I guess [ would modify\%hat

to say that it is usually an ihvoluntary group, although it may have

voluntary aspects. ' e

Y

Thirdly, we said that an ethnic group has an ancestral tradition and
1te members share an inLoy«dependenco of fate.

(n number two, above, we said that ethnicity (individual: identification)

-

‘may vary, and that!s very important. Lven though I may be a Black, you
may call me a Black, my Blackness insteyms of identity may vary from zero
to a hundred. 1 may not feel Black aL\a]l.. In~ragt, there\was a Black

guy in UUY‘llhiVD\“City that the Dean kept putting on Black committees (or,

e

in etfect, what were Black committees) " and he resented it. One social

scientist, th%Q\S)he I just canlt recall, mdkif a distinction between f//’

ethnic group” and "ethnicity,” which is a useful distinction that a lot

ot us had made  but we hadn't Tabeled it.  The "ethnic group,” of course,
iv really the sociological untity.( fhe "ethnicity,” he defines, as
identification.  In other words. you may be a member of an ethnic group,

.
[

but )f(!ll] ethnicity (your identitication and psychological identity with

M (&1

L T
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the group) may vary frqm /oru to-a hundred or may be somewhere in the

iwidd]e. You may feb] "I m not Btack at all. [t was pretty hard for him

. :;\ »
sto teel "I'"m not B}qck\ﬂt ali,! o bt at least he felt he was pretty non-

Black, whereas the DEan saw him a5 much more Black. So ethnic identifica-

i LI . i , o
tion and membersh1p' noan‘ethnic group (or one's ethnicity and one's
ethnic QPOUP)in?’\Omvwhat different conceptualizations. T

4 _ Fourth1x wexjuggcstod that an ethnic group'has distfnguishing}Va]de

‘ - or1ortat10ns, bLth10la| patterns and interests. Nathan Glazer has often

st stressgd in h1s‘works ‘that an othnic group is a political and economic

Lo ».‘..".i‘. - ' T

S Hi o ) . ) .
1sggretty much a Pathnic groups are. He dq%mlsses the new ethnic move-
% e S , . :

.- ients as politit@lfroups. The reasons | resent that are several: I
J think‘it'iﬁjrroqant;‘into1lngtunlly arrogant, to deny the very cultural

- »~Apg(t‘ of hnr(xrv that are very -ameaningful to o lot ot people like my

éwj ‘ .
%@M{ lena Jin-the (hl(dqo inner-city.  Her ethnicity has nothing to do with

politics. A;;.pouk» Blact [nglish and she is ethnic because of survival,
Spes ? - : .

Shevae
L8

v ®
M

because of hey own socializabion.  The only weason that leaders (Black.

L ) o
leaders, Indian Jeaders, and Teaders of other ethnic groups) were able to

wse othnieity as a mobility trateay is because it was there and real, do
. -

you see what I omean?  But o ismiss it merely as a pdolitical fool of the '

\‘ 5

sixtios, [ think 15 arvogant ami very intellectually insensitive. [t

cseems Loome that. wrhniu’qrnnpu arewore than political and. economic interest

. ! S . : -
groups. > They alwo bave oo ol Cosmonents, they kave impgrtont social -
tegltion reasons tor being, amd o forth. T

. B .
Pifthy we safd that the group's existence has had an influence, in

.

Joome cases substantialcoon the pite ot members .

ERIC ™
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interestfgrOUp,(uﬁjfkn1ﬁﬂ Bell, writing in Glazer's book, argues that that

e

y

.



-79- ) o
| | . ,

And s1xth we saLd that meinbership in the group is influenced both

oy how members def1ne themselves _and by how they are defined by others.

We rea11ze that there w111 be debates about: th1s def1n1t1on of an
ethn1c group, but we were very toncerned in the school programs where,
again, coal miners and all kinds of groups wq'b labeled ethnic groups. So

it seems to me thdt the first criterion for selecting a groygp in a broader
. g " ’ . -

conceptua]ized ethnic studies program is. to make.sure it's ethftic--an g

r ' ethn1c group, as opposed to some other kind of group

Last n1ght T ta]ked about criteria for se]ect1ng groups to make sure :
that we don't overload the curr1cu]um with thirty-nine groups (Those 'are

1q,my paper. and I won't talk ahout those any more unless you want to.)

Then, we said that the curricp]um should be' conceptual. Now, organ-
izing an ethnic studies course or curricultum conceptually- (and we'll be

L, . Lo . . I R , L
working with some of-this in our groups) ism't the only way to organize

it. One Could take concepts like "discrimination," and then’choose groups:

. ; : C S

to sho;\oxmnphr’cHTthat kind of concept, or "ethnic culture" or

. | . > . A | > o

"socializatjon." ‘Another Way_wou]d be to use a chronological approach,
N . . ‘ ~ ";/ v . N - . P .

where you would take a period in American history-(let's saydthe Civil

B

~Mar, per1od), and you on]d ddul w1th the 11terature and ‘the f1ne arts of

A~

several ethnic group . ‘A thwrd way wou]d be to combine. the two approaches

. m? Qar]os Coﬁfgg in his now book ca]]ed Three Perspect1ves ‘on Ethn1c1ty,

actoally tombines.appr“

o concopt ]1ke’xdi§cr1$iq§ﬁionﬁ*w1thln that per1od and shows how\nt is
. -'1/'\
oxempl|i1ed with three ethnlt qroups Just for purposes of 111u5trét1on,

chQs i He takes a period 'sdy 1865, then he takes

;if"* " he uses thlcaqo , Native Amer1cans, and Bﬁacks. Th1s is not to say that
N a’ \ .
» ‘hs‘gouldn't have u“cd others, but the book was 11m1tcd in its scope.

. . R . W
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Tliose are sone ways tha[ the curriculum could be organized. [
suygested that it be interdisciplinary when péssib1e. "This mﬁch'more
possible jn K-6 than it-is in high school, and then more possiﬁ]e in
high school than it .is iﬁ'unlluqu, alfhough f think’ you mentioned to

. me Helaine [Minkus], that you were doing some team teaching.
. B ]

N o W,

. kY

Dr. Minkus: It was approved for me to teach a class on women--I‘m
vy, Thinkus - >,

‘an anthropologist--with someone in reiigious studies. Especially now,

»

! with declining crudent enrollments, I think this is a marvellous way to

go. - '
© Dr. Banks: Espe(1a||y n this area-—where you have Stanley Sue, who
is an e;ipert on Asian Amemcan , and y\u have,%t's'say;»Willard Bill,

who is an expert (in arcﬁheology on Nat1ve Americans--it seems to me

there are a lot of rich and fruitful possibilities for desjgning multi-

ethnic courses that are cross-ethnic, cross-disciplinary. I' 11 be =

L e *

teach1ng a new (Lursu next ill] and I'm go1ng to use Stanley Sue, a friend
%
/6f mine over in psycho]ogy who 1s concerried with Asian Amerlcans, I'm

go1ng‘%o ‘use Jim Vasquez, who deals with the Tearning sty]es of m1nor1ty

youth, -and, hopefully, ['m qolng to do. someth1ng to re]ate it a];a& "
0therw1;e, you would Just havo five people com1ng 1n 1ectur1ng, and 1%

pdqesn t ho]d together. So, I 0 going to try to use the resources on

& campsis, but ['I1 also trglighwake it relate.

Suppose, for example, 1or one unit in such an interdisciplinary -

-

course, you use the concept of "culture." I tried to give some examples

(I'11 giveé some on the overhead projector) of some kinds of questions that

could be vaisod in the varfous content areas when you are studying culture

&
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from an interdisciplinary perspective. "I have a chart where | tried to

show ﬁhatlone could épproach'”culture“ within a vq:jety of topics and

éreds. You wouldn't, obviously, in any one course try to deal with all
ST those areas, but thgse are some possibilities fo} dealing with the con-

cept of "ethnic culture.” ' \

COMMUNICATIONS: 1 coﬁsidered, for example, the notion.of inter-
~cultural communicatidn—-getting into some~of(£bf work of Edward T.’Ha11;
wﬁere he.talks about a symhol, saying that reé]]y ”communicatioﬁ‘is where
different groups interbret the same symbols in the same way.'" What happens
» when mis-communication occurs, is that,. for examp]é, Blacks and Whites |
in the‘sixties often fnferpreted “é]ack Power" diffefent]y.- To many
Blacks, "Black Powér” meant a source.of pride, a source of ethnicify; to
many Whites, "Black Power" was:a very threatening kind ¢f thing; so that
was an example of ﬁdn—cg%munfkation.

[DrilBankS'here used én‘overhead projeétoﬁlto share a chart en-
titled, “Spudying Culture from an Interdiscip]inary“Perspectjve.”*]

Here 1 rdgse éome queétjons that one could think about in an 1ntérf
disciplindry course about these difforent areas. For exampie, in
COMMUNICATION, one could raise the que§t1on°' How does the 1anguage of
an ethn1c group exprégs and reflect itswalues and culture? What can wef

N\
slearn about an ethnic grdup by studying its symbols and communication

~

styles, both vefba] and nonverbal?

bcneva Gay, in a good arL1clc in th1s month's Edué@t1ona1 Research

Quarter]x, deals with the cmmnun1cat1on styles and va]ue orfentations of

It N
*Copyright (C) 1976 Ay, James A. Banks Reproduction,ﬁithout written
permission is strictly promtbited. A/

.
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ethnic you€b: For example, my friend at Stanford, Alfredo Castaneda, has
fﬁUna that Chicano youth respond better -to a learning style that is what
| 'they-ca]] "field deppndeht,” és opposed to a ]garning style that is

> . - "field independent." As [ read-Alfredo's‘book, it oécufred to me that
many Black yourngsters who are in the']ower.working—c]ass aTso'wdu1d‘have
somé o§ the éharactenistics of the traditional Chicano-culture chifd and
would respond better to a "field depéndeht" rather than a "fie]d'inde;
bendent” ]earnﬁng*style. (By "field depéndent," he meanl a mofe personal-

ized learning style as opposed to a more distant learning style.)

' ' . P

HOME'ECONOMICS: I gvas at Virginia Polytech and someone really
'chaf]enged'me that I hajzggiinfd HOME ECONOMICS as "Foods;" but, really,

[ just used "Foods" as an example. I suppose that whén I redo this I'11

cai] it "Family Livihg;”b i do think, if you use foods in an intelligent
way, they can be a gaod vehicle for ta]king about differences. I% you
say,»fo example, "What is a gqu breakfast?" or "What is a ba]anced-meé]?",
that wiTi differ sometimes éross—cu]turallyf Some people may have tacos
rather than bacon for breakfast, and éo forth. And, of course, "Family
Living," if you expaﬁd that,” you could tg]k‘abOQt living styles and

lifestyles of people cross-culturally.

- SCIENCE: I really strqu1éd with. this one. How do the physical

characteristics of an ethnic group influence its interactions with other
!

groups, intra-group relationships, and its total culture? When you get
o ' ) B ot . ‘
into cross-cultural studies, as [ did last yeary I found out that color

meant something very different in Puerto Rico or in Mexico than it did
in the Stqus. QQ‘E:zE: you could det into some of those notions.
\? | ’ .A “ | .' / |

O
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Dr. Durdn: In "physical characteristics," I think that realty becomes
el e : .
one of the hardest things that we have to begin to work with. For example,
['m sure that I can relate that to myself, beéause even in my own group,
when Chicanos sec ne. for the first time, they are suspicious of me be-
cause. I. look non-Chicano. You begin to recognize that even within&gﬁoups 
there is a tremendous variéty of physical characteristics, although we

a

have the conceptualization that, there is one kind.
Py4
»

9

Dr. Banks: I remeﬁber béing at the dﬁiversity of Puerto Rico inter-
viewiny in the school of education., and a woman (who was lighter than I
and whose hair was straight) said, "Take me, for example, I'm White." Well,
I just about dropped my pencil. I was very puzzled, as [ tried to under-
stand raqé and co]o} in Puerto Rico. It hit me one dgy that race had
little to QO with syin color--it had much more to do with who jou are apd

v

who you thought you were and youf social status. And hair texture was.

more important thqn skin color. So, it Was a very complex thing-—and‘I'm
2

not surg I totally understand_%t still.
. Whea I was in Mexico Citx, [ kept asking the mestizos (the.dominant
group) , GWhere are the Indigns in Mexiéo City?" They said, "There afe'
r? no Indians 1n€&exico.City.“ Finally, someone asked;‘”what happens to the
Indians when they move from the village to Mexico City?" And they said,
"Oh, those are not Indiahs,'they are'mgstizos——the}}re no longer Indians."
Herce was the cu]Lural.hotion that one*could become a mes:izo by 1earnfng /f

Spanish, by leaving the village, and co forth. They are éxperiencing, in

- effec}, cuftura] atienation-but arle being accepted finajﬁy. At Tlast, I




And they said, "Not completely, bhut it is basically true. Occasiohajly,
S we qrélreminded Lhat we used Lo be lndianéﬁ” That reai]y blew my mind--
the notion that [ could become Anglo by 1earn1ng,standakd English and
writing books--but- I've written a #ot of books and I'm still the Black
professor, «
What happens in knyland is that the people of the West Indies who
. ‘ are born in London are cal1od immigragts.' They can be third or fourth
generation, but they are S1ill immigrants. [ find the same thing in |
France; the A]gerians.in Frdnco are im%igrants;‘no matter how long they
have been in France. [t is an incredible psycho]dgica] identity that
they give these poeople. | |
"In Mexico City, it is a type of assimi]athirrs Are those people ever
reéretting, at any point in their {fves, that:thgy ére no longer Indians?
There 1s\ev2?ent&y an incentive for that éssimi]dﬁ;on, and they really
S . o

don't have regrets.

N

0f course, any time that you leavée the village, it's hard to go home

13

again. I think that's one of the great conflicts that you experience. I
tried to go home aﬁnin, onees, and it's very éiffigu]t. [ think one becomes
alienated from one's own primordial culture, and'f_think that's a price
one pgys.- Again, soui of them that | interviewed feel that even though
they'are now basicaily mostizos, they haven't quite made it, and many of

¢ them had a strong cownithent to‘mbre freedom and more liberation. So, yes,
I think there are i /iabde probloms when one becomes alienated from

one's first culture..

-

- ' ; . l.
Dr. Abbott: What you're talking abouﬁ/is not exclusively an ethnic
\\\ problem. [t's a smqu‘hnwgfmuw%can problem also.

| &/
/oy 7N




-85-
g - Dr. Banks: Yes, many of the issucs we'll be talking about won't be "
exclusively ethnic--that's true. \
‘ -

“Dr. Abbott: TI've lived in my town for twenty-one years and I'm

still an outlandér-and the house that I 11&8 in is idintified by the

family that 1iv§d there first, so that you never become accepted in thie

@ .
community. - - N . ,_4;’

Dr. Banks: DBu a#iat. happens to the ethnics merely adds another

dimension. Many of these things have many other variables. The same '
. ~ : . -

{

thing happens in "fural’ versus "urban" cultures.

MATHEMATIGS : 1 raised the qqestion:  what is'the relationship
between thé& number sysfem used within a socié%y and 1ts.cu1ture? I think
kids -ought to understand that the nﬁmber system, 1tse1f’ is a cﬁ]fJ?a]
kind of expression and that it's “‘ten.,'L rather than having a number
system baied on "two" or based on "five," and so forth. So, it's 1mpor£ant,
-+ even if it's not‘ethnic in a sense, for kids to understand that ‘the
mathemat1931 system is a cultural expressionf ' , |

- M + . )
SOCIAL SCIENCES: .I've raised some questions about: What ways are

the cultures of ethnic groups such as Afro—Americah%, Jewish Americans, ¢ '
and Mexiéan Americans simi13r and different? [ think that area has some
very powerfu]ikinds oﬁ,questfons. FQF éxamp]e, when [ was 1n~Hoqo1u1u,

a Nisei (a second-generation Japanese Amerigan) said to me, "You know
aiat's really stfuck me,-Jim,:}é fhe similarity between our values and

those of the Jewish Americans: the valuing of the inner 1ife, the strong

achievement motivation.” UWhy iﬁ'this? [f you look at culture, you will




\ . . ! ) o)
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?eé simi]arities and «ificrences, and, of course, I think the Jews are.
probably th.most successful in baing bi-ethni;: Ma1y people are very
Jewish and yct Lhey are very suacoe 5sful in the maihstream.= In the words.
of Nathan Glézcr, they arve HHIVPYS&]IZOd prlmordlallstq Thatts a very
difficult thing to achicve--to be successful in the malnstream and strl]
to be'very ethnic. 1 have an1rh fr1ends wh% are. very ethnic and yet
very effiéaceoué in the mainstream env1ronment As Nathan Glazer argues,

~
most peop]e who are prlmoYdldl are outlbf thg&Ta1nstream, and it is very

\V qbff1cu1t to be efficaceous.in both env1ronment;> S0, fomparative stud1es
‘ N
of ethnlc cultures, [ think, ofrer a lot qfifgizlpllltles. o
K ) - : - \"% . .

READING'ANQ_L}JERAVQRL; Hlow does the fiction and other‘litefaky works

of»our'American_ethnic aythors reweal characteristics and componénts of

their cultures? The idea that I have-is a very exéitfng one. I would

create -a course that would deal with the examination of five or six classic
. )

1

ethnic literary works like World of Our Fathers, America is in the Hea#%,

and Bless e Ultima. Then, I would have teachers say, "What kind of

hypothesis can we derive‘about the cultures froﬁ“%hese worﬁ?, what data

can we go'to to test some of. these hypotheses, ahq what are the implica-

‘tions for teaching,younrsters and inéegratingﬂthis intos/the curriculum?"
The Titerature person in n¢’dppartment is v y_exiézed about this (two of

them, as a matter of fact). and we may play with that ided--with one kind

of joint person (me Loing i <ccial scjence person), one being a Hterature'

—~ Person, ahd one whoir iriierest is lan é'arts. We think}wévcan do some
| “very exciting things; i fﬁznk the kids wou]d be very motfvatéq——expept_
thazrwest of the Rogk}v. thiy don't like to read too much. I'm sure that
isn't true when you jei eant of the Rockies' Bu£ [ think thdt with novels
: ’ 3
o A
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like America is in_the Heart, they could handle it. One real question is,

? ¥
~how much of each book should we take? We could take sections, anyway. We

- would take concepts like "culture" or "socialization" and look at the concepts,

) through the autqbiograpyical content of fiction.

DRAMA:  There's a book called Chicano Theater that I jist discovered

the other day. I don't kﬁowAthe author, but it is going to be annotated
in the second edition of my book.. There are a lot of anthologies on
Black dranla; there are a lot of resburees. Even if yoe don't teach'dramé,
if you teach history, if .you teach literature, you can use a lot of role
.playing. You can use a 1ot‘ot drama in your teaching of literature, for
'examp]e. .One'O‘ my‘ﬁriends in the Eng]isﬁ department at the Uﬁivefsity of
Waéhington read!_njgy_«xe_[, and the kids were atcusing him of racism, so
my fiend had them "try" rark Twaiﬁ. - They did their research, and there

. Were jurﬁes ) 1awyers, and it was a very exciting unit. So, I think you

can use a lot bf role play1nq even, if you don't teach dramq per se.

e

MUSIC: %ould recomhen&nto you Eileen Southern's book on the history

of Afro-AmeYican music. I had the pleasure of meet1ng her when I was at
Harvard 1as spring. [ really would recommend her books to you--I th1nk
she is one of the reat creative people. But why don't 1 let you [to Dr.

AbbottJ talk about music and then you i take issue.at the same time.

‘

Dr. Abbott: Well, I just wanted to mention that if you want to talk

® Cabout (:tkmicity and music or ethnic yroups and IlIlUSiC, you'd better separate

"art music" (or "composed 8msic“ ) and “folk music," because there's no

such thing as "Black musict" Rlack music is music that happens_to have




L8R

. W) i
been written by a Black. [here's no difference between Black and Chinese

and American composers or any olher composer who is a composer of music.

Dr. Banks: I don'lL know aboul all the techpical distinctions, but
I do know:that when % yrew up down South, we didh't listen to white music

. Y
n my howe.

: 4 :
Dr. Abbott: fou're talking about "folk music." ’
. ‘ j 4 . '
\‘ _ gg;_gggggz [ don't' know what it was. I was ta]kfng about rock and

roll music. [ don't know whether that's written or unwritten--it sounds

like Jt's unwrillen. But it seems to me fhat Qhen [ went to see "Colored

/ Girls" or "Don't BotheriMe, [ Can't Cope," there was a "Blackness" to
them. Now again; you're the'teéﬁhician, and you can define it better than
I' can, but there is some expression and a level of identity with it that

] D

[ have. Do you see what [ mean? ~

A

Dr. Abbott: You have Lo differentiate again between "popular music"

. , “ =) . .
and "serious music." " [ don”t mean "serious" in the sense of intent, but as
//”_f\\\(élposed to art music, symphonibs, string quartets, this sort\Qf thing. B

Y &

Dr. Banks-- Jopkin--Sgott Jop]in-—y;d:'ou1d say‘is non-ethnic?

Dr. Abbotf: Uhal we would have to say ‘is non-jazz, non-fplk. 1 have
to take issue with the idea that there is a B]éck_compositiqgaI/mUSic, but
[ don*t take [wine with the fact thiak there is cujtural expression in |
fo]k MUSic or nox-writlen prad{tjona1 music. I'm a 1itt1q)distufbed at
this attempt Lg éeqreqate music,.which is depending on the sgme materials
for every picce of-nwic, and 4ay, "this is Black, this is White, this 1is

.

*
oo
[
]




. N
Chinese, this is Chicano," unless you've talking about the traditional
folk musi¢ aspect or the non-composed music, other than non-jazz.

-

Qr,_ngksf ~Then you would say that Joplin is non-ethni¢, for example,

in terms if his composition.

i
. S
Dr. ‘Abbott: No. In the first pi&ie,_that was written dowqdafter .
“his time. He did not originally write his wmusic. This was a pdanisfic

[

‘ ekpression of a folk idiom. 5o 1 would say, this is not Black.
\\ ’ | “
, ) \

Dr. Banks: gkay. then, "What is ethnictuusic?”  Kids could research this.

This is a legitimate kind of question. To what extent do ethnic artists
express theif ethnicity through their music? It m y be thqt in some music

D R - ’ L . P ,
. they‘don't and in some they do. CLverything [ drite may be influenced by

s My_ethniciiy, but maybe some thingf are mu(h less so @han others
- 7 v ' v ()N\b ~.-.,‘ 3()
, ~_ Unidentified Participant: The model that I see developing here
(// seems to be identified with the elementary and secondary school curriculum %

design! My question i%, are you proposing this mode for universities
as well? o . .
er;jggﬂgg: I think there are a lot of potentialities in a university

»

\ T ‘
setting for some interdisciplinary teaching and yse across departments.

['m JUSt thrOW1ng that out as an ndea that you can d1scuss and argue abogt
in.your TOUpQ—-1dOdn that you can YGdCt to Yes, 1 thlnk it has sone

potential: In” Fact, Lhe course I was td]king about is a un1vers1ty course.

S

~

. ART : Theré §¥e/some Blacks who have no identifiable ethnic expression;

there are others like Jacob Lawrence. .the bulk of whose work has been
. . ’ . 'Y

A ¥
, .
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expressed wilth themes of "Tiberation" and "oppression," but it is important

to.raise the questidnfthat some tT“their works may not be ethnic.

\

Dr. Smethells: Jim, your listing of math and science prompts me
to add something to your list: physical sciences or particular cosmologies.
How do various ethn1c group view the‘physiCal universe arouﬁd them, its

origins, etc. Losmo]oqy is not exc]us1ve]y the doma1n of western phys1cs

Dr. Banks: Yes, when you look at Nat1ve Americans, for examp]e, how

“they have raised and answered that quest1on. I wou}d appr¢C1ate your

-
- .

fwriting your uuvftion doun for.me later
‘ What I'd Tike for you to do now 15 to get in groups of three, by
dlfferent d1sc1p11nes, and what I d 11ke to see is if &ou could des19n
the eLtl1nes of an 1ntroduct0ry mu]t1ethn1c coursz—-let s say for arts
and sc1e4ges “See if we can work on an interdisciplinary course out11ne ?
for one quarter. Be sure you get your work done.because you are 901ng ‘

to-have to come back and share in about twenty minutes.

= ) .
EEE, * COURSE_OUTLINES o

T DEVILOPED BY THE WORKING GROUPS

SYMBOII%M; T ' : . '
"N ' ' ’ o
' Th1s courxo s uppe d1vxs|on and- 1;terd1sc1p11nary The subject

gr - areas include: human1tle,, social,sciences, and phys1ca1 sc1ences The o

A

anqih'LOpie'is .nymhullﬂm_ The main thrusts are: 1ﬂmiieg1t1macy of \ o

various ways of kn0w1nq (2) c¢cross-cultural symbo]1c competenc1es, such as

A

4

_ R )
being able to understand a plﬂt( of drama done by someone in a cu]ture

other than'yuuta; (3) thn\prohlem that students haye with f]itera]" verg

p [ ’/’-‘
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"symbolic" interpretations of myths, etc. The valee of that is that onefe;
can\ae]ve into both 1angeage and mathematics--one 1s not lTimited to social

-»ﬁ" sciences or humanities. Understanding ymbo]s of various: ethnic groups

L . seemed to be a place to start and the legitimacy of d1fferemt symbo]s and
ways of understanding tHﬁngs The book we were going to kick off with is

&
House Made of 'Dawn, because this Nows one to delve into culturegand

language and into-the physical sciences, p.‘t1cy1ar1y cosmo]onggpdlmyth-
ology (which,afor the Indians, was their physicaf science--or the way in

which they viewed the world arourd them). We would compare this to the

v

e : . . o . |
Anglo-Saxon cosmology as expressed in physics-math symbo]wsm;/

PUBLIC POLICY

\

We ¢ Larted out with a )urvey course on ethn1c studies, and . then we :

»

moved from tak1ng a look at what ethn1c1ty is, to a course on Pub11c

Policy qJestions (taking a look-at our public institutions). The disci-

A

plines would include: socio]ogi, anthropology, political science, education,
and social work. The basic question is: If assimilation is rejected as -
a goal and cultural p1ura1i$m adopted, what will be the effect®¥ on various

American institutions?

r
'Coyrse'Outline ) _ '
[. H1,rory of Assimilationist Policy -in the U. 5. *

v ,':A. Examples Of Var1ouq Inst1tut1ons-—schoo]s, army,- tc.

B. Varlous rthnlc Groups~—1ta11ans, Jews,'Nat1ve Americans,
Chicanos, Blacks .o

In order to exp]a1n and give examples of: ass1m11at1on awe
might ask the group such questions as: If Africans-had. in-
habited North America first, what would be our pattern of
1ife now? Our cultural qua]1t1e%7 [f Asians, what might
w o have hdppened? 9 e '

G

- U




I lmpllcatlon< 01 Change to Cultural P1ura11smf;

. s LQp. .
' - » . _ on' A h:-,_kl ‘ . (\
We wgpld have to U‘thllﬂh what” h1st0rica]]9 has\véen a
. stated policy- of assimilation (o “7a‘nop-stated policy, but
v nevertheless a'patterp-of assimi akiofy. * We have -to show
' that our institutions do give exafpley. of dssimilation
havipg heen a paltern, cither tated.br non«stated

«,' cod N

-
‘!-_'PK#
v ~m .

' I[.! Conrvpl'of Vhlturul PIGYalasm . E"Sn’s.
. . § . . "7.
. '
4
w111 a change to a policy of p]ura11sm beﬁgbrengthen1ng for
. our .oclety’

N »

“ AL W0d1f1cat1onc in Inft]tutlons and Laws &

e ) v

.. Schood systet;;ﬂducational‘methods, subjedls

[t is particdlarly important -for people who are’ ‘going

”/,/"’;Xxﬁ‘ C . Lo be teachers to take a look at what you do in methods,
: NS and subjects of education in order to teach p]ura]1sm,

-

Cin oirder to(tLarh ethn1c1ty

20 Family laws . o 3
.. _ ' _

have ‘to say that only monagagous marriage laws can *
%urvwve if. we want nat10na¥ ntegrat1on7

-

Is it necessary to.ban'polyg%ny or po]yandry?‘ Do we.

3. Soc1a1 serv1cas

4. . Medical services,' LT
o, )

5. OQOther :

£. Possible Effects of Modifications

‘i. “Confliet' between grpup%' o o ‘ }
. S !
. /
.P. Loss of "Universal Amerx(an cu]ture :
. z
3.,;Thriat to national un]ty
A N Greater self- YPspe(t and sense of self- determ1hat1on by
) members of m1nor1 Ly qroups i )
8 2 .
© 5. rnrmhnent ol nntlona] culture . -
AN
Con ! * . ~
i R — ,
.- . B . k
(’ ~p o

Ay



INIROUUCTION TO ETHNICITY

“

0

'~ We prepared a course: ca}]ed "Introduct1on to Ethn1city X The three
d1sc1p11nes were: h1story,/econommcs, and educat1on» Me began hy exam1n-
ing contemporary ethn1c1ty Then we woull focus on concepts of ethn1c1ty :
within-the area. Students wou]d do selected f1eld stud1es 1n the1r
part1cu1ar area of 1nterest (be 1t mus1c )—Rt etc. ) in an etn\vic contnumty

The members of the ethnic communities wou]d cr1t1que whatever field

-~ ¥ x

'%tud1es were done Students would then delve into such subJects as:

d1scr1m1nat1on, transM1ss1on of cu]ture, soc1d11zat1on of ch1]dren, cross-

M

cu]tura] contacts and d1vers1ty, 1nst1tut1ona] rac1sm cu]tura] confl1cts,

_.cu]tura] change, ]anguage d1versity, the ro]e of the schoo1 as the mirror

- of soe1etys ethn1c1ty in the Amer1can family, and end up with a further

study of demographics and ethniqity in teachers. e L e
R ' Ny |
PERCEPTUAL MODEL . .

This“course would., be titled: "An Introductfon to Multi-Ethnic

Experiences'id the U.Sr,of Three Major GrOUps: Natjve American, Chicano,

and Black." = PORS ' - .

Course 0ut]1ne S

.
.

.. 1. The Perceptuah Processes oot

A. Understand1ng the Fund!mentaﬂ Processes of How We Interpret
The World: Symbo]1sm ‘ , ‘

B. L1nnt1ng Course to Ethnit Exper1ence in the U.S. of Three Groups

1. Nat1ve Amer1can

2. Chicano - : o : ' "

At

3. Black  ~ R | .

Gt
e 3




‘\. : i : ,l”. ‘ ¢ ' ‘.. / .
o Y S - s . - ~94-
jv"”""):,i.:’;r\‘ 'Y . ‘. " | . \ . .
o, LT. *SyStems Approach: Factors in Understand1ng Re]at1onsh1ps of B
'e; . nInd1Vnduals in Vah\ou< Systemq
o AL Individual g
, A B
B. Fam11y‘. 4
C. , Community . y et' ’ ‘1‘
. D. Region '
¥ O o Dominant Society -
A , Stress the relationships-—start‘fron the.indiyidua] and how
T - he relates to the family, to the community, to the region, and
\ o then to the dominant society--at all these various levels,
N : Find that you are also s1tuat1onal in your re1at1onsh1p to
Ce .a]] of these th1ngs (
n ; .
III. Fach Ethnxc Group to be. V1ewed in Re]at1on to the Systems Approach
Infev?hsc1pl1nary Approach - | .
r‘\*t; o Themes of .goals of the general soc1ety" and “d1fference : _.ij'
: : ‘ . between ethnic groups and ethn1c1ty - ) ' 7 -
' . , ‘ ‘ . /’
*=  Goals,of an Iptroductory Survey Course ‘
’?E) : 1. Jden%1fy1ng the contrlbut1ons of people of d1fferent ethn1c
. back rounds to the areas. of mythology and 11teraturé“(examp1es)
’ .-2, Myt% Jtereotypes ) . P *' L N
, 3. ‘Cu7rent issues. - R ' .
A 4.~_Unton§cjous behdvigr whith ndy. be inte;preted as‘beinglracisf ~-«,’///‘
N ;. ' ‘ . % . . ‘ . . ,
N - , -~
Summaglgn_ | - A o o S

\; : ~The major reason for reviewing these'course outtines is to show what

facu]ty ﬁr m different d1sc1p11nes can develop 1f glVen tne opportunIty

to worP together. These courses were developed in a twenty minute brain-

"~

storm1ng S 331on, Thlnk what a day or two of concentrated effort could

i

"~ bring!

D
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‘George E. Carter, Ph

\ ‘ ) " oy
Director o '
Institute for Minority Stud1es
Univerdity of Wisconsin-La Crosse

.
I want to read what the letter of instruction sa1d, "It 1s

that you w11] give an overv1ew on the concept of 'minimum m u]es
that concept was germinated."
the Cha1r Mr Thurman.

2

That's from the 1etter that was se

1% at
When 1 was th1nk1ng what I might t1t1e this 11tt1e presentat )
dec1ded I‘m1ghtcca1} 1t:

&

and Ethnic Studies. (/d

vy

‘-ﬁ\A N

-
"A11 You Mav Ever want to- Know‘About Minimum Modules

The Un1vers1ty of W1scons1n System TaskfForce on Amer1can Ethnic Stud1es
which met dur1ng 1974 and 1975 and subm1tted its report 1n June (1975),

addressed at some 1ength the concept of minimum modu]es as 1t re]ated to
Ame(1can Ethn1c Stud1i§

with what that concept really meant

1 reca11, as .a member of the Task Force, wrest11ng

In much’ the same way as, the comm1ttee
T

o
PP
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strugg]ed with what | American Ethnic Stud1es mean. the Task Force report
f def1nedf m1n1mum moduCes as re]ated to American Ethnic Stud1es and 1 quote‘ 3
As a program of’study consistinq of at Jeast twelve cOurses deaTing |

of American ethndc groups ; special though not exclusive emphasis
should be pTaced on. Afro-Americans, Latinos, and Nat1ve Americans.
Normally . the module should-consist ofy three-courses in Afro-American
Studies, three couyrses in Chicano and Puerto Rican Stud1es, three
courses in Native American Stud1es aﬁd one to three courses of a
survey nature One of the survey c0Urses shoqu be at the freshman
TeveT S .

That in capsuTe form is the statement of" the Task Force on Ethnic Studies.

)
[ .

The report went ‘on to sa » 'uf SR : ‘.:} o
. ‘ Such courSes should be d1str1buted in reasonabTe proport1on among
o " . the various social sciences, humanities and fine arts and should
be made available on a variety .of lTevels® ranging from freshman to
graduate. ' The minimum:course module must be supported by adequate
library holdings and resources and be staffed with scholars and
teachers whose -academic.training and personal interest represent
a level of expertige consistent with the Un1vers1ty s support of:

- 1ts other programs of study "

-

,

That was sort of the sub-note descr1b1ng m1nJmum modules .

I must say that before the Task Force Committee got under way, I had

never heard of the idea of m1n1mum moduTes, and. to th1s day I th1nk 1t
was the creat1on of~Nason-Ha11 At Teast he is the f1rst one who used 1t

" in the context of Fthn1c Stud1es *‘; - S ? s

‘o

' . The Task Force also made\§:e pb1nt that the moduTes shoqu be ‘a com-

ponent of a generaT university e ucat1on, That is, its aim &hould be to

v

ﬁrovidefaIT students with an.opportunity to learn about and“understand theﬂp*

"\:_histories‘and cultures of American ethnic groups. It was recommended that

P ) ) . )

courses in the minimum modules be includedtas options %n basic studies .or °

core requirement programs. ’

. o,
i - D

e T . 92 ——— e [ . v

Lo e * Mason Hall i3 a Professor if -Afro- Amer1can Stud1es at the Un1vers1ty
L% of Wisconsin- M1Twauk « and chaired the original Task Force.

\\ F e K Ll
. - kg .
. - N L . - 4 ‘.‘4

with the culture,' history and social - experience in the United States’ﬂﬁ‘.ﬂ
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4 The TaJE Force Report,mif any, of you have looked at 1t 1n detai

fJ went on to make a un1t by -unit rev1ew of T1brary FERources, courses,
" facUTty,Tas they contr1buted to the m1n1mum module as’ set fortH by ‘the
comm1ttee An asses ment was made of present adequacies un1t by uni

4

mf squest d @reas of needed deveTopment

At Eau CTaﬂre, for example. the Task Force judged}the apinimum module

| was estab11shed in Afro American Studies and Nat1ve Amerdcan Stud1es.
i . \ N
Ch1cano and Puerto Rican Stud1es it was not estabTished The Report algo

'TFT”~

recommended deveTopment of a freshman TeveT survey COUrse 1n Amer}éan hnfc |

- [

Studies. Th1s k1nd of assesament was made for each four year 1nst1tut 0
|

-~

in the- Un1vers1ty of Wisconsi System The onTy units that met the mi’ % um

moduTe “concept at the ‘time (Juhe¢19757 were the Un1Vers1ty of Wisconsin-|"

"i

\
‘Milwaukee and the Udeers1ty of Wascons1n Mad1son.

P , Th1rteen maJor recommendat1ons were made by the Task Force. The
_ , ( .

‘mum moduTe concept Was onTy one--a very 1mportant one wh1ch has Targely

[

been'1gnored One regommendat1on of the Task Force Repont, the onTy one

‘that has been ‘accepted and carr1ed out was that a Un1Vers1ty of Niscons1n

s

Standing Comm1ttee on‘Amer1can Ethnic Studies be estabTished The System-"
' Adv1sory Comm1ttee on Amerlcan Ethn1c Stud1es, appo1nted 1n the spr1ng ofv
1976 met for" the f1rst t1me in March Th1s comm1ttee saw the concept of .

m1n1mum moduTes a’s one of the recommendatlons that shoqu be Tooked at

o

first In OctoBer of 1976 the Comm1ttee passed the fol]owing reso]utiqn'

e 'The System. Adv1sory Comm1ttee endorseés tie concept of minimum mod=" \ ™
' ules recommended by ‘the System Task & on American Ethnic Studies. .
Furthet, that the System Advisory ‘Committee will define and suggest . i

models a;frecommendat1ons t% Central Adm1n1strat1on and the campuses.

)

Th1s act1on wasy reported to the. Un1vers1ty of W1scéns1n System in the Com-s

m1ttee“s‘1nter1m report 1n December 1976 The Comm1ttee went on to prepare

. . .
.; . & . . . -
LR L T v . ' . - § . .
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a further lengthy recommendation concern1ng “the minimdm\m\dule which -

,"

“ Jel . ~wa§ transmitted to the University of w1sconsin System's staff as anqkt-\
o tachment t the Comm1ttee s final year—end report Th1s was given in May 4 .
f}'{'“‘ of 1977 e-Commfttee S. recommendat1on was deve]oped after cons1der8t1on ::7
.“” and rev1ew;af responses made to- the ear]ier Task Force by ‘System un1ts
e 4 #
R PR want to cite one two key passages from the Advisory Comm1tt$e s .
!' , | . ‘. »
\\W & longer recommendat1on regard1ng the minimum modu]e N '. X , ‘;&\-
RN . < .
;Each unit should prov1de as part of -its bas1c stud1es or core re-
N quirement program, a minimum module of courses that deal.with the
. u”é historical, social, cultural, .political and economic experiences,
, — . " in the United.States of present]y identifiable ethnic groups. The .
: > minimum module of courses should be taught on a regular basis. They .
o should comprise at leastone course in Afro-American Studies, one
1 . " course in-Native Ameri®an Studies, one/course in Chicano and Puerto -
~ Rican Studies and .one- course on the nature of ethn1c1ty -
', ;”'. Now there as_an 1mportant pro!:so added by the comm1ttee which I don t

think many people are aware of It 1s

1f 1n1t1a11y ‘only one course on each of ese groups is offered
the course should be a comprehensive ‘intrdduction to the study of
‘the particular group. The course on ethnicity-should examine the
. . nature of. ethnicity, ethnic innér-relations; the economic, social
BN and political correlates, with the division of the popu]atfon by
. ethnic criteria and the changes necessary to make the Un+ted States
" a tru]y culturally\pTura11st1c society _

'Thé Comm1ttee went on to say the four coursé\‘fre V1ewld -as’ ah abso-

lute m1n1mum Most un1ts shou]d be ab]e to provide- add1t1ona] courses

4 !

It was. recommended that a ser1es of courses, ranging from fr hman to

1

graduate leveT be offered by a var1ety of d1sc1p11nes from the soc1a1

ey

: . :
sc1ences, human1t1es and fine 9rts, ‘as well as the profess1ona] schools

Comparat1ve survey courses on’ both 1ower and upper 1eve1s shou]d also be

- offered -;, "..5 1<:::;\'47 Ve L - *

; Another 1mportant prOV1so wh1ch aga1n I think has been over}ooked

came 1n th1s ]onger statement on m1n1mum moduies e, ‘ L Ty




e

N

4 For units that" cannot X port more than oné’ course. devoted to some
“or all of the ethnic gréups, survey courses which consider several
' groups, within one course can be: usefu]]y emp1oyed to broaden the
ethn1c studies foerihgs - e e <o

-

We fe1t,_as 3 comm1ttee, that by reducdnq the number Of courses recom- '

. mended frpm twe]ve to four and 1eav1ng the door open for Tess than’ four (16 ‘

certa1n units- could not mount more than~one—at’the”tfme) then we had rea11yv,

bl

- Govered the field~-so tor speak - And yet, at the same time,,suggestinq?!ipt

"
v » *4!

the 1dea1 m1n1mum module would 1ook Tike. and, 1f you rea]]y Wanted to be U,J\

.-'_ g

fancy, the. tweive course ‘model . stTl] ex1sted g - . ' y
v It has been noted ear]1er that the System Adv1§bry Comm1£tee went

_out of ex1stence dur1ng the summery o f 1977.. The cOmm1ttee had been appo1nted
/ -
to serve only for a year and a half The new thrust, the new situation we
v 'u o ©
have regard1ng ethn1c stud1es in the sys tem, you are all fam111ar with The .

1, I

on1y reason I raise th1s po1nt 1s to say ,. to .my know1edge, that the new com-

- m1ttee or comm1ttées——the Coord1nat1nq Comm1ttee and the ‘Advisory Committee~-:
q" V . : - ' Lo : *
have not dealt with the m1n1mum moduTle ‘concept as yét. - . .~§J

To my know]edge, very 11tt1e has happened at’the'SystemHSVunits‘in '
response‘%o anyy of the recommendat1ons madesconcern1ng mtn1mum moduTes., ;_
Now, I am sure{v'ore inits wou1d qua11fy for the new and reduced modu1e of -
four courses  suggested by the System hdv1sory Comm1ttee “The . 1mportant ’
qLestaon——1t seems to me——regard1ng this part1cu]ar concept and this gartx-b X

cular recommendat1dn is, "What needs to be done7" And 1 want to ‘propose a

few sugqest1ons, assum1hg that the Un1vers1ty of w1scons1n‘System 1s ser1OUS
‘ . .

about do1ng someth1nq in Amer1can Ethnuc Stud1es.

- 2.
“ +

F1rst of al], there is a need for sdme system of mon1tor¢hg what 1s'

happen1nq, or no happen1nn, w1th1n the System units. w1thout the moni -

tor1ng, no one is really going to know 1f the un1ts are respond1ng . One

v e
Y

. . . N . " L ] .- .’
) . O : : : ," .
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of the reasons 1. made the recommendat1on yesterday for estab11sh1ng a’

LRI R P

L\second consort1um for ethnic stud1es (whose concern pr1mar1]y wou1d be the '

- rural aspect of ethnig stud1es) was. that I see 1n thd!e units the poss1b1l1ty

for ,serious ‘monitoring of what 1s happen1ng . : Lo B : . o

MISecond I th1nk some mechan1sm for eva1uat10n of what 1s, or. 1s not

” 5 ‘. ot " e ' . .
happ n1ng is needed 1 S ‘ o . h.:‘ﬂ X;

fh1rd 1 th1nk we need to cont1nue to develop 1eadersh1p, wh1ch I " i

see as a cr1t1ca1 factor 1f’brogress 1s to be made in ethn1c stud1es, and

a

to that ef?ect I wo\1d urge on Centra] Adm1n1strat1on the estab11shment ) .

N ‘of an 1nternsh1p in ethn1c stud1es ' 1s' ' J f_; _' .

-

_ﬁ Fourth- and perhaps mogt 1mportant I -would u(qe the estab11shment of

‘ some kind of un1t structure at each campus in ethn1c stud1es 'Th1s cou]d
&
vary and range from maJors to minors to academic programs, and, 1f the 1dea -
’ “ .

of four urses 1s accepted as a m1n1mum, the heart of an academic program

Al

wou]d a] eady’ ex1st It seems to me,, the£‘ that a structure\for a program
, N at each unit is’ cr1t1ca1-aespec1a11y at the[Ema11er and 1sq'ated campdSes

- The Un1vers1ty of W1scons1n M11waukee has its’ Fthn1c 9tud1e& Malor It'};

has v1ab1e progréms in Nat1ve American stud1es, Afro American studies, and

Chicano and Puerto Rican studies. Ma ison has 1ts Afro Amer1can.stud1es
1y

program; wh1tewater has Ch1cano stud1es, Eay Claire has a m1nor in Nat1ve
?\
‘American stud1es, wh11e at La Crosse we have ‘the Inst1tute for' M1nor1ty
. t \
Studies . :But each unit, 1t seems to_me, needs to be sure'1tb1s-meet1ng the

[y

-

. minimum modu]e criteria, By'estab1ishing'some‘kjnd of academic~programvori
. .

academ1c structure -open to a]] students, v1s1b111ty,.1ntegr1ty, and v1ab111ty
) f Amer1can ethn1c~stﬁd1@s is tremendous]y 1ncreased o
I would suggest, s1mp1y by 1ook1ng at the cata1ogs of System un1ts, I
there*is pot one four year 1nst1:ut1on which cou]d noi\assemb1e an. acaﬁem1c

- » . .
/~"\‘ N . . v
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program in ethn1c studies. At 1east we wou]d meet the fqur\course minimum

1{5{1 recommended by the Advg;ory Comm1ttee & year ago. And th1s wou1d no take,
. \ ' .
1¢ seems to me,\any massive 1nfus1on of new mohey It might take Some- 1n- .

] . \ hd

novationqand creatlve approaches,// 3- X

\- .

Lo
w

. Just for the fun of 1t,-I looked ab one of the units that some people o h

W u]d cens1der one,of those ]so]ated.western prqv1nte un1ts1 If Bl]] Ag\gtt e

»
AR

‘ 1s here, 1 apo1og1ze for p1ck1nq on R1ver Fa11s But I lodked through the

cata1og at R1ver Fa11s and duscobered e1ghteen cqurses that lu some way Ve
- . ,L

re]ate to ethn1c stud1es \ {'f’-w- C i o .j\r}f' ' ’ﬂ',,f

’ ¢
N

Il Eng11sh 260 Geoqgwphy 112, 3267 History 190,,251 280, 400, 451

\‘ Forelgn Language 391: 39? 393 Ph1]osophy 242;2 Pol1t1cal Sc:ence 254, '
4 K . ,
. Soc1o1ogy 3005 Educatxon 352 353 and 452. - «;_ e

It seems “to me *& wou]d be very easy to prOV1de an umbrel]a structure Ca]] .
1t what you wantt:Academ1c Inst1tute or whatever--but glve 1t a structure ‘ o
, ;”)g,v* Perhaps one cou1d go to’ the 1dea of "core’and related" courses, fhat -
i"fsgbcore courses that re1ate @1nce we are supposed to be provwdtng some‘

'*f'emphas1s on the fouromaJor rac1a1 m1nor1ty groupsﬂ have those as your four

. L

courses : _",_ IR T .:-. Looor o )hﬁ '

) ’

I wou1d 'suggest, 1n c]oc1ng that the m1n1mum modu]e concept: is v1ab1e“
J?and is a rea11st1c System approach that needs to be 1mp1emented It a]sov |
‘:needs to be mon1tor§d and eva]uated and I think, w1th some semb1ance of
;‘creat1V1tv and 1nnotat1on on the part of the peop]e that are 1nvo]ved, 1t

cou]d,eas14y be dore.. - o -‘,"’ ," : - L
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My charge today 1s to d1scuss how a "m1n1mum moduﬂe" program‘tan be. ".;.<

1mp1emented-—part1cu1ar1y the p1ann1ng prodéss, curr1cu1um rev1ew, and the 3': L

i - effect on genera] educat1on requ1rementsN 1 guess that s an appropr1ate "

-

b charge for someone who has the t1tLe of V1qe Chance11or, who is supposed
to suggestaways of “how to 1mp1ement " ‘ :
oo o I 11 beg1n by. tafkﬁng about the p1ann1ng process in putt1ng such a

o program 1nto effect by suggest1ng that whenever poss1b1e you use the, -
oK
structures and processes wh1ch -are a]ready in p]acet T've. ‘seen too many.

s1tuat1ons where peop]e try to run,up an ent1re1y new structure wh1ch

prec1pjtates arguments over the process o .

I be11eve you start out w1th an 1nst${pt1ona1 gog] as part of the

The 1nst1tut1ona1 p]an may. speak to a
: ) : ‘*\v441055' - : S AP
RS - . o - ) . 'l
ERIC A
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» commitment to-« a p1uralist1c campus popu]ation..or a campus/commﬂh1t¥

‘ ¢ "

;;/). " related educat1ona1 experience or, depend1ng upon the env1ronment and NSRS
attitudinaﬂ structure; 1t may speak more spechica]?y to understandinq,k

appregiat1ons, and vnslqhts into Amerfcan ethn1%1ty4 The doa] statement(s)
N ’ \
’ for the 1nst1tut1on is the epab11nq and 1eg1t1mat1z1ng statement, and you

ga1n the appropriate endorsement from that statement to hegnn p]ann1ng for

1mp1ementat on: ".‘ TR LA

. - B X poe e T -
L* - f e . - R

* How you operat1ona11ze and trans]ate the campus aoa] to reality - (1ncor¥ '

-
.porate “m1n1mum modu1es” into the campus Curriculum) 1s throuqh your fnsti-

A

1 j'}: tutional p]ann1nq process, whether thatbﬁf‘a "bubb]e up process (wh1eh I :..i.E
'-be11eve to be the best method) w1th/some parameterscat the 1nst1tut1ona1

"1eve1, or :some other nwthod
‘ | . . : _ .
A , “ Ethnic stud1es should be an 1nterdisc1p11nary program and nqt be

. caught Yin “turf“ d1sputes It may requ1re~sett1ng up a d1st1nct un1t that

! ] .
. may contract peoplg from various. ‘areas in an 1nterd1sc1p11nary manner You ;M’

then may: have a. structUre by wh1ch 1nterd1sc1p1pnary proqrams can come- forth

‘1 ta1k about a structure that s worked we]] on a coup]e of campuses and -

.' q- ,q ¢
v T 1s beg1nn1ng to take ho1d on’ our campus However, my referénce or foca1 P
R o

- » point. in th1. who]e d1scuss1on 1s not go1ng to be from my:- own part1cu1ar

.

Tn our: p1ann1ng process, and 1n the p]aqn1ng processes in wh1ch I have .

xbeen 1nvo1vedN we a@e mhat is ca]]ed a "se]f determ;hed un1t YA se1f~v
determ1ned un1t cons1sts of a qroup of peop]e from various d1sc1p11nes who -h .
w1sh to- come toqether and 1dent1fy themse]ves as a p]annqng un1t They:may-

. Cross coTleqe 11nes, departmental 11nes w1th1n a co11eqe, and may a]so 1nc1uj

. \ :

s peopie from support mrvxco areas Th1s un1t wr1tes a p]ann1nd document, "
. LA « o 3
§ ! , . »~
just as the-Department Qﬁ Phys1cs wr1tes a p]ann1ng document or as a col]eqe
X t { ’ ’ - e . . .
¥ ' ’. :A. X -' ., N 7 : ) N - N :.j:' . .:,' . ) . L \,’ . ’ . ) s
| N p - ] @ . t,,' ".. S - ::
‘ ! ot . .o 19
. ! . 4_\’8 . 2 ,' . A
Q o ce . ' C . N
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wrftes a pPanning document The plan flows througﬁ the reviewﬁprocPSS"
If the plan crosses co]]ege lines, u51ng a’trad1t10na1 mode], 1t would not
need to go through a rev1ew and approval at eVegy Tevel on a f1rit run--

. .

othenN1se 1t cou1d get barr1caded by peop]e who have b11nders on--relative

~

~

»

to their own trad1t1ona1 d1sc1p11ne——and in most 2ﬂtuat1ons 1t wou]d not - i

: 'have a chance ‘to emerge. In th1s case you wou]d have an 1nterd1'c1p11nary,

se1f determ1ned p]ann1ng un1t of peop]e who -have ‘some competency and 1nterest
- That planning document then beg1ns to f]ow forwardxtoﬁhrd approva]

.« We've mounted a humber of 1nterd1sc1p11nary progréms oh campust T've
been at through this. approach I'm taﬂk1ng very pragmat1ca11y, but let's

face it, d1sc1p11nary att1tudes do qot 1n the way The purpose is not to 4

'c1rcumvent curr1cu1um comm1ttees, deans, or anyon%r lt does provide a

‘chance for the idea(s) to rece1ve some eya1uat1on'1n aerms of actual 1mp1e—

: mentat1on after the document has f]owed through a1] the 1eve1s of p1ann1ng

and has the endorsement of the 1nst1tut1on s '. e .
o o

Along with ideas, the: p]ann1ng document wou]d a]so deal w1th the time—

(8

table for action. It wou]d deal w1th the nature of the curr1cu1um (not
necessarily in great deta11), the ratlona1e for. the proqram, the facu]ty
expertiSe needed, a the resources. needed e When I ta1k about resources

: L 3 L
these days, I talk about resource rea]]ocat1o “We have reached the requ1em :

, to the year of ‘more. " When I hear peop]e say1ng that,everyth1ng in terms

of growth has to come from add1t1ve resources, 1t dosen t\hake a lot of
2 PR R

sense. (That doesn't mean I won't advocate trying to get more resources., )_
The proposal wou]d also speuk to the‘potent1a1 aud1enoe to be reached- and
give a t1metab1e, p]us 11brary resources,.the student serv1ces, the: de11very
system, etc. That Kind of self- dotcrmf’dﬂ unit is going to work best if

you can build in 'some of the op1n1on‘1eaders on. the campus, what some people
R . 5.

&
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call the “facu]tz oligarchy"--if there are faculty oligarchies on campuses.

0me have them,some don't.> It's said that regional-type .institutions don't

)

o have the same clear-cut faculty oligarchies as the great reFea}ch insti-

D

tutions, where, if two or three people on that campus back a program, it's

."gaing to go“no matter what happen§./ ,‘ | ’
\ ! , .

a &

,Théfé is room in the general education requirements on most campuses,
o . . Pl °

“ 4 kY

7f not é]].campusé$, for ethnic studies courses. If there isn't room, maybe

wé ought to‘make room. Most campuses use the distributive épproach to general
7 . cducation as indicated by the “cafgtériaﬁ of ,offerings thatlydu see in the
/ caté]og. Tﬁerefs certainly room to p1ug in -ethnic studies. For example,

it's fairly txpica]-to}have B%sic Knowledge and Skills as one category wfth' -,;

: courges and’options under ihét,'%uch'as: science and math, non;western
cultures, commdhiéations, humanitiés,,and social scienéés.. On oﬁf'campus
we'ver added professional college courses as an'dption, becauée we don't

. necessqri]y beliecve, even thgugh we believe the core for the education i3
1in'the Tiberal arts, that we ought to shut out the professional colleges
fromléome of the courses that -they can provide. Or you could add a separate

- category under tho§o’gene?n1‘headings.that ['ve just meptioned that are
.meant to be.i11ustfdttve Qf'what cukrent]y éXists on cémpuses in general
educqtibn. You coqunhaQL a_special heading called Insights.and Apprecidtion,
'and‘under that put Cthnic Studies. Now {'m not playing word games
‘there. American Culture. or precf5c1y, the toym Ethnic Stuﬂy fits there.
These would be equal Lq‘thnkﬁocdd1 scicnces. the humanities, and non-western
culture. . Of course, there shouldebe a cross;referenée so that 1t>WQU1d be
possible to iaké the alective courses in that anuénce'ahd gainnérédit for

them--depending upon the nature of the courses--undey the humanities, under

the social sciences and wostorth.

-
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Then you allocate the resources to use the Fa"u1ty Deve]opment Program
or,an_equivalent; and, as I 1nd1cated last night, I don't be11€ye the Faculty
Deve]opment Program ought to be remed1a11y or1ented 1I believe it ought
to be in terms of. 1nv1gorat1ng curr1cu1um, in renewa1 and up ~dating of -

kfacu]ty; and SO forth Th1s cou]d eas11y be Just1f1ed'herea as you need \ | |
facu]ty deve]opment to p&epare the 1nstruct1ona1 group, which woqu come W '
from the various d1sc1p11nes. On” our campus we use Compensat1on for

 Additional Service (CAS), wh1ch means that they are work1nq beyond the1r
normal contract per1od, as a stimulus in terms of de¥e10p1nq curr1cu1um
design for the cOUrses»and the program. .?' j‘ . ’ LB“

Next, don't requfre all the courses, it's counter~attitudinad. I think

that's the mistake th1tfhas been made in manymp]aces. I think maybe one - - ‘
'”*"course can be requ1red so it isn't Jjust s]oughed off 1in the sequence I'11

,x.
g1ve you a frame of reference of my’ exper1ence on that . My field is com- .

_r\_',' O

mun1cat1on and people frequent]y advocate that a bas1c commun1cat1on course
ought to be requ1red otherw1se[peop1e won't take it. Ne]],,{ud suggest,

on the basis of recent oxper1ences on many campuses that when they stopped
'the requ1rement, more people went 1nto that course because it didn't obvi-
ous]y have that negat1ve connotat1on, “Yeah we have to take it." So. don't
requ1re them all. You d probab]y require thp ethn1c1ty courso you were B

-

talking about: th%m,mak@ the others attractive and mean1ngfu1p
, ‘_.‘yi R

[ think it's”po sible to go further-and establish an area of emphasis,
sgb-major, minor or’lajor with optimns onjijmpuseS'that have not approached

~ that. There's 1ikoly§to be an SCH‘(StudenJ Credit Hours) hang-up when you're
~in an interdisciplinary area. SCH is still pcrccived asnthe “codn‘of the
realm" in terms oi nOW*rosourcos are a]1ocated "Tf T teach it, whal happens
to ne. rclat1ve to my deparrment qett1nq the %CH count if you don't have a
o N

111
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" distinct group of‘ethniq studiés?” I think the answer is fair1y simé&e-tthe ;
SCH w1]1 go back”’ to the department }t takes a 1ot of bookkeep1ng, but
that' s what we a]] do anyway It w1}1 go back to the department in pro—', ;y/g

v

portion to the 1n5truct0r teach1ng there . o :, -

1

The  other thing inherent in 1nterd1sc1p11nary programs 1L the &ﬁest1on

of the “reward structure.” I reter 1ncreas1ng]y to. the wor]d we re.11v1ng

in as being in_a'state Qf Tsoc1a]rDarwwn1sm,” that is, you don‘t dire poke
.your.head'out of ydur deparhnent to get involved in non—traditiona] teaching~
etforts Bécause of'the‘risk invoTved.‘ in other—wqrds, if you're not teaching;
in the.traditional.mo1d nhen it comes to tenure reappointment, yod may,notf‘
be rewardcd; regardless of the 1mpact made 1n the f1e1d We have t0 dea1'
w1th that but il has. to be dea]t w1th 1hst1tut1ona]1y, in terms of TARPS
cr1ter1a and’ personne1 matters. . o ‘

From my own field, I thlnk a communlcat1on course v1ew1ng the vary1ng
ethn1c commun1cat1on approaches ‘and the d1fference in commun1cat1on behav1or
" would be a very. 1ntere§t1ng course.s .l don.t_th1nk that we have, at the

kmoment, the competencylon bur campus to teach such a course, but I think
it would be an extremely intemestmng one. I‘do know some peop]eéinthe field
© " 'who have taken that approach Also, buiid in aftie]d experience.; I think
.that S veryilmportant | - | |
" The Colleqv of Yhnic Studieq'which'we had at Western Washington State
Co]]eqe has been reduced to & program; th1s 1S unfortunate, not because it
changes the nature of the Tearning exper1cnce but because it 1egsens the |

- -,

‘Lredlblll(y by thoe LhdHQL to a “pwogram statuq We know that that's

\\ lmportant on campus as opposed to LO]]CQO structure. They had.a cluster
college, and 1 thought. it worked vory wv]l. U'm, veferring to that simply
) | ! . ,
J
0 ,
At »
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because we had a built-in field experierice at the Seattle Urban Center. It «
.was~tough to build that Urban Center, but it worked very_me]], Some excellent
experiences for all kinds of students took place there. Obviously, it could
- be done on a reservation here. WhatYyou do here has to be related to what-
. ever you‘ca11 your service center. \I3m talking-about, for example, on our

I

_qampus, the Mu]ticu]tdtai Center There ought to be relationships between'

i,

'1the ‘instructional component of that center.with, for examp]e, some team

[ ‘w *L‘ - -

_ teaqnlng. You're going to have to be 1nv01ved in team teachtng in much of
5 5
‘ this as you must call on the ava11ab1e expertise, -You may want to-plug
ethnic Stud1es into the honors prograni on - campus . There's no reason not
to. It cou]d be a very v1ab1e part of that, if programs are we]] des1gned.
Also, don't forget that the University of w1scons1n Extens1on:has
JtStedvin.its planning document. as a major goal, the matter of ethnic_
studies . :éthnitistudies, then, is a.stated'eommitment. Wh, not plug into
that for credit\and non—thedit7
You may havé to use some visiting f1remen, fﬁat 15, have some 1n?truc—
tors come in and enr1ch‘¢he exper1enco and he]p des1qn the courses, That s
oemean1ng to some people, but it's he]pfu], and 1 th1nk you do:that, par-
titu]ar]y, in the early stages. I would advocate that you also try to
, \\tredit priOr.expefience of“studen s as part of this oecause they may have 5
| | a number of experiences that.relate which are very important. |
What 1'm saying is, [ believe in a systématic planning protess with
a structure and a process for.imp1emontatdon that gives it 1egitamfzation.
1 ddn'tvsépﬁan awful lot of problems. .If you have such a campus process~’
11n place ana;it's working at all, put it into being. If it dosen't "bubble-
up ¢ as I talked about with respect to a self-determined unit or from one

of the exiétinq units or from a coupin of colleges or departments getting ’
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together, then"ié;mjght well come out ot the,p]annihg process'as a target;'
] .. . z - R ‘ . .i‘ ) ‘, “-.\‘ . .}w
for action with a timetable for implementation as it f]owsdthrough thec”u

N

~

various levels. - :

Jhere'll be a 1ot of rat1Qna]1zat1ons about how we're g;re%dy do1ng \_

4,

54
th1s in port1ons of other existing courses, or the o]d'dup11cat1on quest10n§
‘T remember hear1ng_that in Frontier History we va1ous1y'teach about the
Indian experijence. Ne]ﬁ;-ye%} I'm sure some dimension of the Indian exper-

ience is -taught there, but T don't. think that suffices 1 think the time
v
is r1ght I th1nk we can develop credible and acceptab]e programs from a

v A

var1ety of approaches.,, espec1a11y at a time when we're now mount1ng offer— .

¢

1ngs, and good ones, for non- trad1t1ona1 studints } S s oo

-~ id Blanchard. [Professor at thé Up1vers1ty of Wisconsin- Oshkosh
. v —_—
‘ us) i

phs
Y/s:ttﬁnq in thisﬁau 1ence He-Headed up a curr1cu1um comm1ttee

(‘

of a task force of about s1xty people thaﬁ&%h@peo and qot 2, proved on campus o
a very eXC1t1nq adult degree proqram If we éan do things Tike that and y
break down the: d1sc1p11nary barr1cades in do1ng 1t I ddﬁgéﬁsee why we can 't
do . 1t in ethn1c stud1es, part1cu1ar1y at this t1me in hwstory ! thxnk we |
are’ way behwnd in Wisconsin, R |

You{may need a prwor educat10na] effort on the campus, such as a
campus conference or workshop. We have ta]kep ‘about a System workshop at
various timcs‘to Stimu1ate‘interest and provideieducational experience for
people who don t think about these th1ngs

The National Conforence on Ihdian Educat10n wh1ch we put on at Centra]
.Mich1gan a few years ago brouqht~1n experts from atross the countgf’and had

a good turn-out of non- Nat1ve Amor1can and Ind1aw’peop]e there, nat onlj
( s

from our own campus but other campuses. We had some spec1f1c goa]s in mind.
We didn't like the gaps in the gurriculum in that area, plus we had the
| ‘ O

v T -

. | L 114 T
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1arge§t reserVat1on in the State of Mich1gan, and we weren't do1ng much _ )_ﬂ
to serV1ce 1t CLe . ' .
. Obv1ous]y, you need a facu]ty and an adm1n1strat1ve comm1tment The

facu]ty comm1t1§ni must come first. Th1mgs don t augur ‘unless we have that

Y

v

By the nature of the number of peonTE'at th1s conference and the Coord1nat1ng
, /- Comm1ttee ‘that's been established, the base of support is there. The Urban
<\ C rr1dor ‘and the Coord1nat1ng Comm1ttee can- 91ve it the push and prOV1de
\ IfZe 1Tnkagesfback to the campuses. I'm fair]y opt1m1st1c about what we + | =

can do. - - ‘ ; T ;;f, : | ‘ , A S
.‘ . k ’ o8
S I m going to stop here and 1et th1s be some gr1st for your react1ons
gﬂ [ ‘
a]ong W1th that wh1ch m{\co11eagues have presented th1s morning. | ' :
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7 - ; ,."/ ! i
. . George E. Carter, Ph.D. 7 = . F
. ’ T J ‘ B
- D1rector/ N
. Inst1tute4for M1nor1ty Stud1es . S ¢
. University of Wisconsin- La Crosse s
S T B A -

[ rea11zed dur1ng the last sess1on that I get to do doub]e duty this

morn1ng, to cha1r this workshop on Teach1ng Strateg1es and Program Deve1opment

-"¢.

as re]ated to. Et nic Stud1es , \ : _ N , -_i"‘t:

I thought by way of gett1ng the d1scuss1on ro111ng-~and I hope 1t 1s

a. d1scuss1on sess1on~-I wou]d s1mp1y try to 1dent1fy some 1ssues e lated to

Teach1ng Strategies and Program Deve]opment Some we have a]ready hit upon

dis ip]inary counses vesus the s1nq1e d1sc1p11ne ar proach wh1ch 15 better

wr

~at wh(ch campus and which un1t? We may want to addiess 1nter&departmenta1

\ o

J"’pFSg?ams as d1st1nct from 1nterd1sc1pL}nary programs.
N L 4
\\ﬁnother issue is the question of. thematic or topical approaches w1th1n \ :

fyethn]c 9tud1e9~ comparative e]ements between ethn1c group% and wh1ch kind of

; -u7- Co ‘L
17 |

{'n ) but certa1n1y one of the 1ssues, is the quest1on of 1nter§ )
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coukses we cou1d use, and is this. kind of approagh best7 We m1ght want to

ref]ect on the need for cooperat1ve and inter- 1nst1tut1ona] programs ar. 1nter- e

LA A
L ‘
,4 .

A 1nst1tut1ona1 cooperat1ve efforts and/or mutual proqram efforts

e
° (1

There 1s a debate go1ng on in-some of. the funding aqenc1es 1h.wash1nqton
.as to wha;hponst1tutes the best approach This is usually re]ated to how f
‘one goes about facu]ty deve]opment in the field of ethn1c stud1es- namely,
. hs it better to try to set up 2 situation where a\faculty member ;s deve]opég,?‘,

in térms of - try1ng to 1ntegrate mater1a]s into. a]ready ex1st1n94courses abou@

~ethnic qroups ~or is 1t better to. ehcourage faculty memb%rs to try to con--~

BT \

" struct separate courses, by rac1a] or ethnic groups? or, would-1t~be better .
" to try to. gain genera] expertﬂse in a gengra1 ethn1c1ty approach\‘ I m not

sure- they have made up the1r m1nds o , . o

We had a pilot prOJect in the human1t1es)%t the Un1vers1ty of W1scons1n—'
La Crosse th1s past year wh1ch was funded by the Nat1ona1 Fwdowment for

Human1t1es (NEH) In this/pro iect, we workeﬂ’cooperat1ve1y w1th North Car011na o

Centra] and North Caro]' aA&T, predom1nant1y B]ack 1nst1tut1ons, and ve

took the approach of ry1ng to get facu]ty members to 1ntearate mater1a1s

?nto a]ready existing courses. We ve had a number of prob]ems w1th that )

p110té;r03ect Faculty members sa1d, in eﬁgect part1cu1ar1y at the Black

‘ 1nst1tut1ons),'”We don t have any prob]ems dea11nq with the- B]ack part of

it, and maybe we cou]d do someth1nq about Ind1ans, but if you beg1n@to talk

to us ahout Ch1canos and Puerto Ricans and Asian Amer1tans and wh1te ethnic

qroups, we're in troub]e How do we do them all? .Or which ones do we do'P'l
At the other ond of the 11ne, in Wisconsin we 've had facu]ty members

' bas1caT1y say1ng the same thing about tryind to incorporate materJaTs on.

v

Blacks, I[ndians and other ethnic groups. They'11 say, "“How .do we, get this
o T ‘

' /r . . B
e “
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expert1se? How”do we cram all. this into fifteen weeks? "What pritéria,do,

} .
.\ - we use Tor se1ect1on and that sort of thing?" o, S =
. . . Y
We are Just at the po1nt now where we re beginning to prenare the final

. / ) .
repo:: fbr that qrant wh1ch w1117\b to NEH in a coup]e'bf months, abd 1 N7

thinNthat that's go1ng to beé one of the quest1ons that wf]] have td'be dea]tn'
w1uhgcarefu11y by the people who are prepar1nq the report that 15, if we' )
™

hope to have -any chance»to get a program grant——wh1ch s the next step in

,JNEH' program S : '

We m1ght want to get more spec1f1c and ta1k about how you st1mu1ate the
N, Ny

rl 1nterest of students in ethn1c stud1es V1ctor {Creene] was ta1k1ng about

the need for recogn1t1on of the 1nd1v1pua1 student $ ethn1c background T
1 ‘* -
p . think that can be a very useful device in gett1nq students interested %n
: o . [
ethn1c stud1es -It's a1most the k1nd of "Roots“ menta11ty Another dev1ce

[ have seen used very effect1veﬁy is to concentrate on the ma]n ethn1c Group
_or your Q\\t]cu1ar Geoqraph1ca1 area and have the- students work in that

- I \u
’f1e1d to st1mu1ate 1nterest " Then beg1n to assesg*w?th them, as the facu]ty

St -
S membe., comparat1ve elements.
When. Goorgo Mahoney was ta]kfnq th1s morning about P]attev111e, R kept

thinking 1. wou]dn t want to ru1e out the Germans as a way of st1mu1at1ng

.

group ‘represented. You boq1n to ta1k about the re]at1onsh1p of Germans as

%ﬁ _o.an. ethn1c forco to other non m1nor1ty qroups and to’ m1nor1ty qroups, and so
YR - & » N i SR :
forth ! _- o Ve A T ,.? : : : :

@

Mos t rocont]y, Kve seen a coup]e of, other 1nterest1 ¢ deVioés’used”tof

'.l

stimulale” interest. One I ve used myse]F 'when I was Aath1nq in North

Carolina as an cxchange professor in a predominantly B]pck schoo] try1nq
. ) )-
to teach Black History--which can present’ sone problems. The device 1 used
. . ’ ‘e oo )

; f}w' L 119

1nterest in ethn1c jtud1os in. that area, if that's the part1cu1ar popu]at1on.;-7gr¢
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_’ was to have the students se]ect a piece of music, then put together a sl1de ,

e k1nd of p1ctures they used to get

~

the'selection of musit,*ﬁht thrdugh

the slfdes,'and‘so forth. The most popu]ar one, by the way, was "You Can

\-Make It If You Try u C S N - -

£

Another pedagog1ca] strategy I've seeﬂJ'sed recént]y—-qu1te effect1ve1y-—
' 1s,w1th v1deo tape b1ograph1ca1 sketches, p1ctor1a]]y put together on a

v1deo -tape by students who were doing a ser1es of these in A, class:. They

N

“would go back and take h1stor1ca] f1gures and deve]op them on tape.

The po1nt I am try1ng to make is that there are aPl k1nds of strateg1£s .
' that one can use ‘to try to stimulate students | . N h

These, then, are some of the quest1ons and issues congerning teach1ng
strateg1es and program deve]opment B B ‘§% ~Ehﬂ”- o A

.~ . »

)‘12‘\) ’ ‘ /\/ ‘ . - ". “’“\.

' .
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[ applaud what you've done here at this conference ~ Incidentally, )
I m go1ng to takc‘th1‘ 1dea home and hope to get some other s tates,‘star“ing v

o,_-

.with the Unnvorslty of wa<h1ngton, to br1nq fo1ks together trom acrOss the f

state who are doxng thxngs S0 that we can ta]k about»the 1ssues So‘I
Y .

v N

: »app]aud.what you re do1ng I th1nk the mere fact that we are here is a

Y ’ A . M !
”*'p0s1t1ve 3eve1opment The dialogue that you are hav1ng here is an 1mportant
step | BRI . . '
. As [ read your definition of presently 1dent1f1ab1e ethn1Crgroups, I

~feel the defunltnon needs shatpenlnq It may thO been very deliberate that
. g

you left it that way in order to gain consensus, hut it seems to me that 1t

could. use sharpening, hvoups can be 1dent1f1ab1e rac1a11y or cultural]y AR
} : Ve L e
. R T i ..
\ s A T ., i 14'_'
. ) e103 :
ke r R :
P 1,5‘) o
S i RN _
\ 4 e . ’ ' . o
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There are a lot of ways groupsvcan be identified in terms of political

interest groups, and so forth. v

The groups that you stress are Indians, Blacks, and Latinos. Coming
~ .

from the west coast and having orked\rayy seriously with the Asian Ameri-
. [ . S ) :

) l. = - .\' . . [} N ) ' N .
. c ns,,I,feéH that-your regionalism "haunts" you, because, Asian-Americans,

|

as demographers tell us, will double their population in“this_country by

1980. ~They are now the second mast heavily immigrating group to the nation.

Asian Americans -now number 1.5 million and they are projected by informed
de%ographers to reach 3.0 nn]lfon by 1980.

\ ["m not suggest1ng that you go bu1ld courses on Asian Amer1cans,

-

i .
. necessar1]yg but it seems to me that when you 1ntegrate 1nto the baS1c core

cul r1cu]um (wh1ch I'm going to talk about in a m1nute), some attention shou]d
be on the Asian Americans,- for several reasons. .Q__J ‘they are a very

.im ortant‘ethnﬁc group in terms of their experiences. For!examp]e; the
Japanese Americans are often ca]]ed the- "mode] minority group It's inter-
est1ng to ]ook at the Hawa1an Japanese as qﬂposed to the west coast Japanese,,v
‘t'F 1nterest1ng to 1ook at the Jew1sh exper1ence and the Japanese; and the
Japanese in Los Ange]es“&ounty ari n&h marrying out of the1r own group about
f the t1me. Two, there 1s enormous 1ntra-éthn1c d1vers1ty h1th1n As1an

65%\
Aménﬁcans For examp]e,‘1ook at the F1I1p1nos,<who several years ago were
down at the bottom of the social structure, but who, W1th the great - ;s:.
grat1ons from the Ph111pp1nes recent]y——that S pr1mar11y an educateo olass--
_.~have seen a median demograph1c characteristics' change. So I suggestjthat
[ you.1ook at them in‘terms of getting a more global perspective on the ethnic
. \ | experience: . | |
\ . ~ While the focus may be on the 1nd1genous ethnic groups,\we shou1d not
”\ww | lose the natﬁona]'gerspect1ve, because [ don't th1nk teachers - tra1ned in

“ Y . | ! v - 1'(3‘3
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La Crosse w11l'necessarily teach there--they are going to be cyti{ens
of_a world communtty. H |

. It seems to me that the great stress in'Wisconsin shou]d_be on 1nstitu-.‘
tionalization. And I do think there needs to be some attEntion to the core
requjrements. . If our goal is %nstitutionalization‘(which I call "Stage Four"
in my diagram), we must think about creative ways to imoact the core.courses;

In(th1s diagram, I am now Tooking at the history of the Inter <Group

Education Movement, which touched col]eges and universities somewhat less .
than it did the K-6 middle, and high schools, although it did touch them.
The movement fa11ed-—I guess I said last night that the movement emerged
after the forty -three riots and by the time of Watts, 1t d1ed as a movement

We could raise the quest1on, "Why do educat1ona1 reform movements fail?"

“One reason “they fa11 is that they stay out of the mainstream. They are

. \

‘spec1a1 cdurses, spec1a1 proaects, taught by spec1a1 peop]e--who go when the

»

l I

funding ends .

Re]ated to the idea of impacting the core requ1rements are some of |
your 1deas about faculty ‘development. Professor Carter [UW- La Crosse] had -~
some comments about faculty development, and ‘T think you need to ser1ous1y
think about some"ays gplaccomp11sh that. Perhaps you could send a group
of»professors (g1ve them_release t1me) out to the west coast or to Harvard

or some other place. I think we've got to focus on how you get the L1tera-'

(ture'101 teacher or the Humanities 101 professor to integrate his/her

course with ethnic content. "I feel we have to focus a‘]ot~of attention to

6
that, because when we are gone on to wherever we go, what we have done may be

i

forgotten. They could eas11y e11m1nate my ethn1c studies course because it

is an elective. And I can see history repeating itself, with riots or other

qa
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disasters, and more spinning of wheels.  So, institutiona]ization»of}the'-;
reform needs some .more concerted attention '7) . _.'_ - I

x

- In your program here in W1scons1n there a]so’needs to be more attention
given to comparative ethnic studies. You did talk about.one coyrse on -
“"Introduction to‘Ethnicity,“ but I didn't hear it"explicated. :Thé compara-
.tive aporoach nou]d give you.an.gpportunity to deal nith the'genericicon~‘ ‘
. cepts with examples from a variety of cu]tores.‘ For examp]e, if you‘re

N

'.Tooking at worketrs who 1mmigrated, say. the Fi]ipinos in the 1920s, you can;
:contrast them WTth themChicanos who' immigrated let's say after Nor]d War II'
(and are still coming across the Mexican border, both as ddc:;Lnted and f. {
b'undocumented immigrants).  So it seems to me that comparative study of :
ethnic grouos ishrery important. o ‘ T
One of the reasons I have hypothesized'that educational reform measures
fail is that in some way they are too'discrete For.examp.e, I nould\e(i
hypothesize that if we can key in “on women and have comparative cultures of”
ethnic women--or if yOu can key 1nto~some other reform movement——we might
succéed. 1 have a feeling that we all. go out w1th our Tittle banner ard we
wave our Tittle flags when what w§ rea]]y need is more generic reﬁ{?m mode]s,
and what we need to Took at is_how reform can be institutionalized

~On this chart [use of overhead] I tried to indicate the historical

~development of the multiethnic movement. Aroundzthe time of World War I,
. there was the extreme Americanization,‘the nativism; Then we had the'riots

‘around World War 1I and the Inter- Group Education Movement Next, wé- had
Watts. Then we had what I ca]i “Stage One—-Monoethnic Studies Programs
They were characterized‘by severa] qualities They tended to be very

poTiticaTTy oriented. They tended to be“fhow ethmics had been oppressed by
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 whites," and soyforth These were grow1ng pa1ns and I thlnk we, to a great

+.do we get institutionalization of the program wh1ch is Stage | Four7 '

hd

’ “extéht movea away feom that stage--at least’ as the dom1nant modality \,

>.

f "Stage Two--Mult ethnﬁc rograms" we began to see that “there were

~some relationsh1ps between progr ms, and we started to get a more sc1ent1f1c

approach I do think we should deal with moral d1lemmas and moral lssues and

-

the whole notion of: 1ncreas1ng the stage of moral development in students .

If we only educate the mind and not the soul, we end up with the Erl1chmans

" and the Hitlers. So I thlnk'that we can hpxg\moral development in a very

planned way. I th1nk that should be a part of >a general education at your a

/

-esteemed schools. - : .

So we moved historically, to "Stage Three—ﬂMult1 Cultural Programs

‘that are 1nclud1ng women and ethnics. I' m prOJect1ng that "Stage Four"

4

- should be Instltutionalization. We should bé ra1s1ng the question at this

“ point, "How do we get to Stage Four?" If we are at Stage rhree now,- how

4

Thank you again for 1nclud1ng me 1in.your conference I -am very glad
Ve

that I have- been able to part1c1pate 1n this conference and with 'this group

of people.
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-~ RECOMMENDATIONS FROM CONFERENCE WORKSHOPS - ST
— - N . i

. : for Cons1derat1on of .

¢ ~THE COORDINATING A}:)ADVISORY COMMITTEES

i, M
~

' v | | (This is "Ot a'b _0r1t1zed 11st1ng)_
‘ . - ) ! . ) '

v 1.7 Fo]low through on the ‘jdea of a research and resource center ° ' _/

< 2. Cont1nue to, stress the need for. 1mp1ementat1on, on all campuses,
‘of a four course minimum modu]e - :

" 3. Revie# Coord1nat1ng Committee funct1ons in 11eu oﬁ the director
pos1t1on as suggested*by the 1976 System Advisory Committee

L}

4. Rev1ew request of funds via Facu]ty Deve]opment for the 1mp1ementat1on
and/or strengthen1ng of campus '¢ ethn1c stud1es programs :

5. Consider the opt1on of d1v1d1ng Systemw1de ethnic stud1es respons1— }‘
. bilities between the Urban Corridor Consortijum ‘(ucC) and the West '
Central Wisconsin Consortagm (WCWC) , with the UCC responsible for
urban ethnic stud1es and WC hav1ng respon51b111ty for the rura]
aspects L

6. Consider opt1ons and plans- for qraduate training in ethn1c stud1es

7. Invest1gate the ]1nks between athn ¢ studaes and the human

e]at1ons
requ1rements . C . " -

A (. e v
RV g

.- 8. Become more act1ve in the po]1t1ca1 arena with lobbying efforts 1n
favor of more fund1ng fgr the. ethn1c stud1es area e

9. Deve]op a mon1tor1ng system to gauge and g1ve d1rect1on to the~
agtivity in ethnic studTES

| 10. Expggss to Centra] Administration and the Board of Regents tne neea
for additional fund1ng o v _ ,

| -1 Estab11sh an 1nternsh1p progran in- Fthn1c stud1es

o
i
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